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RACIAL/ETHNIC DISPARITIES

Bradshaw, C. P., Mitchell, M. M., O'Brennan, L. M., & Leaf, P. J. (2010). Multilevel explorations of
factors contributing to the overrepresentation of black students in office discipline referrals.
Journal of Educational Psychology, 102(2), 508-520.
This study analyzed 6,988 children in 381 classrooms at 21 elementary schools participating in a
randomized trial of School-Wide Positive Behavioral Interventions and Supports (SWPBIS) to identify
factors at the student and classroom levels that may contribute to the overrepresentation of African
American students in office disciplinary referrals. Analyses indicated that African American students
were significantly more likely than White students to receive office disciplinary referrals even after
controlling for the student's level of teacher-rated behavior problems, teacher ethnicity, and other
classroom factors. Results also suggested that racial/ethnic match between students and their teachers
did not reduce the risk for referrals among African American students.
Eitle, T. M. N., & Eitle, D. J. (2004). Inequality, segregation, and the overrepresentation of African
Americans in school suspensions. Sociological Perspectives, 47, 269-287.
Examined the relationship between school segregation and the overrepresentation of African American
students among those suspended, controlling rate of school disorder (e.g., incidents of violence, weapons
possession, property crimes, substance use and possession). Multivariate analyses indicated that higher
levels of school segregation corresponded with lower levels of the African American suspension
imbalance. Results suggest that schools situated in relatively highly segregated districts have the lowest
rates of African American imbalances in suspension.
Losen, D., & Skiba, R. (2010). Suspended education: Urban middle schools in crisis. Montgomery, AL:
Southern Poverty Law Center.
A review of national suspension rates since the early 1970s for K-12 public schools reveals a substantial
increase in the use of suspension for students of all races. Data indicate that suspension rates have at
least doubled for students of color (African Americans, Hispanics, Native American, and Asian/Pacific
Islander) and show a less than 2% increase for White students. Moreover, this national sample of more
than 9,000 middle schools showed that 28.3 percent of black males, on average, were suspended at least
once during a school year, nearly three times the 10 percent rate for white males. Black females were
suspended more than four times as often as white females (18 percent vs. 4 percent).
Raffaele Mendez, L. M., & Knoff, H. M. (2003). Who gets suspended from school and why: A
demographic analysis of schools and disciplinary infractions in a large school district.
Education and Treatment of Children, 26, 30–51.
Based on disciplinary data collected in the 1996–1997 academic year in 142 schools located in one school
district, it was found that 26.28% of African American male and 13.64% of African American female
students were suspended at least once compared to 11.95% White male and 4.53% White female students.
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Skiba, R. J., Horner, R. H., Chung, C.-G., Rausch, M. K., May, S. L., & Tobin, T. (2011). Race is not
neutral: A national investigation of African American and Latino disproportionality in school
discipline. School Psychology Review, 40 (1), 85-107.
Explored patterns of office disciplinary referrals in a nationally-representative sample of elementary and
middle schools implementing school-wide PBS for at least one year. Racial/ethnic disparities were found
in both classroom referrals and administrative consequences at both the elementary and middle school
level for African American students, and for Latino students at the middle school level. Although minor
infractions were less likely to receive less severe punishments in general, African American and Latino
students were far more likely than white students to receive suspension and expulsion for minor
infractions.
Wallace, J. M., Jr., Goodkind, S., Wallace, C., & Bachman, J. G. (2008). Racial, ethnic, and gender
differences in school discipline among U.S. high school students: 1991-2005. Negro Educational
Review, 59, 47-62.
Using data from the national University of Michigan Monitoring the Future study, the study reveals that
both minor and more severe disciplinary practices are used widely, but distributed unequally, in U.S.
schools. The researchers found that Black, Latino and Native American students were more likely to
receive out-of-school suspensions, despite few racial differences among the students committing offenses
likely to lead to zero tolerance policy violations (e.g., drugs, alcohol, weapons) even after sociodemographic differences were controlled.
Welch, K., & Payne, A. (2010). Racial Threat and Punitive School Discipline. Social Problems, 57(1), 2548.
Using a national sample of 294 public schools, Welch and Payne (2010) drew upon the racial threat
hypothesis to explain the positive association between African American enrollment and more punitive
school disciplinary methods. Regardless of levels of misbehavior and delinquency, schools with a higher
percentage of African American students were more likely to use higher rates of exclusionary discipline,
court action and zero tolerance policies, and to use fewer mild disciplinary practices.

Gender

Barrett, D. E., Katsiyannis, A., & Zhang, D. (2010). Predictors of offense severity, adjudication,
incarceration, and repeat referrals for juvenile offenders. Remedial and Special Education, 31,
261-275.
Identified factors that predict severity of offense, prosecution, incarceration, and recidivism among
juvenile offenders. Both race and gender influence the severity and prosecution of the youth offenders.
White females were more likely to be referred for status offenses and tended to be over prosecuted
relative to African Americans, while African American males who were first time offenders were more
likely to be referred for more serious offenses relative to Whites.
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Guevara, L., Herz, D., & Spohn, C. (2006). Gender and juvenile justice decision making: What role
does race play? Feminist Criminology, 1(4): 260-261.
Race and gender were found to influence juvenile justice case outcomes. Non-White males were treated
more harshly than White males, but non-White females were treated either no differently or more
leniently than White females.
Skiba, R. J., Michael, R. S., Nardo, A. C., & Peterson, R. (2002). The color of discipline: Sources of racial
and gender disproportionality in school punishment. The Urban Review, 34, 317–342.
Discriminant analysis describing gender differences in office referrals revealed that boys were more likely
than girls to be referred to the office for misbehaviors ranging from minor offenses and throwing objects,
to fighting and threats, to sexual offenses. Of the 32 possible reasons for referral, truancy was the only
referral in which girls were more likely to be disciplined than boys.
Wallace, J. M., Jr., Goodkind, S., Wallace, C., & Bachman, J. G. (2008). Racial, ethnic, and gender
differences in school discipline among U.S. high school students: 1991-2005. Negro Educational
Review, 59, 47-62.
Using data from the national University of Michigan Monitoring the Future study, Wallace et al. found
that, although males of all racial and ethnic groups were more likely to be disciplined, disparities
between Black and White students were greater among female students.

SOCIOECONOMIC STATUS

Brantlinger, E. (1991). Social class distinctions in adolescents’ reports of problems and punishment in
school. Behavioral Disorders, 17, 36–46.
Qualitative interviews of adolescent students from both high- and low-income residential areas
concerning their reactions to school discipline revealed that both low- and high-income adolescents
agreed that low-income students were more likely to be unfairly targeted by school disciplinary sanctions.
Low-income students reported receiving more severe consequences as compared to high-income students
who more often reported receiving mild and moderate consequences.
Christle, C., Nelson, C. M., & Jolivette, K. (2004). School characteristics related to the use of
suspension. Education and Treatment of Children, 27(4), 509-526.
Examined school characteristics and outcome data related to suspension rates in 161 Kentucky middle
schools to identify differences between schools reporting low versus high rates of suspension. The
second stage of the study compared differences between samples of 20 schools with highest rates of
suspensions and 20 schools with low rates of suspensions. Results suggest that middle schools with
higher rates of students from low SES were associated with high rates of suspensions.
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Noltemeyer, A. L., & Mcloughlin, C. S. (2010). Changes in exclusionary discipline rates and
disciplinary disproportionality over time. International Journal of Special Education, 25(1), 5970.
In a multivariate analysis of variables contributing to suspension across a single state, economic
disadvantage was reported to be a significant predictor of a school's rate of suspension, but not of
disproportionality in suspension.
Wu, S. C., Pink, W. T., Crain, R. L., & Moles, O. (1982). Student suspension: A critical reappraisal. The
Urban Review, 14, 245-303.
In a multivariate analysis examining national survey data of the predictors of out-of-school suspension,
Wu et al. (1982), found that school characteristics and non-behavioral student characteristics (e.g., sex,
race, SES) made a more significant contribution to predicting school suspension than student behavior
and attitude. Students who received free lunches at school were more likely to have been suspended.

SEXUAL ORIENTATION AND GENDER IDENTITY

DISPARITIES IN EDUCATION AND JUVENILE JUSTICE
Himmelstein, K. E. W., & Bruckner, H. (2011). Criminal-justice and school sanctions against nonheterosexual youth: A national longitudinal study. Pediatrics, 127(1), 49-57.
This national longitudinal study found that non-heterosexual youth experience higher rates of
educational and criminal-justice punishments such as school expulsions, arrests, and adult convictions
that are disproportionate to their rates of illegal or transgressive behaviors. In addition, the study found
that youth who identify as LGBT were approximately 50% more likely to be stopped by the police than
other youth. Girls who identified as lesbian or bisexual showed the highest level of disparity. It was
reported that non-heterosexual girls experienced about twice as many arrests and convictions as other
girls who had engaged in similar transgressions.
The Equity Project. (2009). Hidden injustice: Lesbian, gay, bisexual, and transgender youth in juvenile
courts. Legal Services for Children, National Juvenile Defender Center & National Center for
Lesbian Rights. Retrieved from http://www.ncjrs.gov/App/Publications/abstract.aspx?ID=257742
This report, based on information collected from 414 surveys, 65 interviews with juvenile justice
professionals, focus groups, and interviews of 55 youth, illustrates the disparities in sentencing,
treatment, and support services LGBT youth face in the juvenile justice system compared to their
heterosexual peers. The report also found evidence of systemic misconceptions and biases against LGBT
youth from justice professionals.
Feinstein, R., Greenblatt, A., Hass, L., Kohn, S., & Rana, J. (2001). Justice for all? A report on lesbian,
gay, bisexual, and transgendered youth in the New York juvenile justice system. New York:
Lesbian and Gay Project of the Urban Justice Center
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This report of LGBT youth experiences in the New York juvenile justice system exposes systemic
“discrimination and bias” against LGBT youth in the juvenile justice system. In addition to lacking a
general awareness of, and sensitivity to, LGBT issues, the report also found a severe lack of services,
protection, and appropriate sentencing options for this population.
EFFECT OF SCHOOL CLIMATE ON ACADEMIC
PERFORMANCE/SUSPENSION/EXPULSION/DROP-OUT
Greytak, E. A., Kosciw, J.G., & Diaz, E. M. (2009). Harsh realities: The experiences of transgender
youth in our nation’s schools. New York: GLSEN.
Transgender youth face extremely high levels of victimization in school, even more so than their nontransgender lesbian, gay and bisexual peers. Transgender students regularly experience the use of biased
language by peers and teachers, harassment and assault, low feelings of safety, and few services and
support by school officials. This hostile climate has led to severely low rates of school involvement and
poor educational outcomes including attendance, lower academic performance, and lower educational
aspirations.
Harris Interactive and GLESN. (2005). From teasing to torment: School climate in America, a survey of
students and teachers. New York: GLESN. Retrieved from http://www.glsen.org/binarydata/GLSEN_ATTACHMENTS/file/499-1.pdf
This nationally representative sample of 3450 youth and 1011 secondary school teachers demonstrated
that LGBT youth experienced high rates of harassment, bullying, and other acts of aggression by their
peers because of their appearance or presumed sexuality. LGBT students are 3 times as likely as nonLGBT students to not feel safe at school (22% vs.7%). Ninety percent of LGBT teens (vs. 62% of non-LGBT
teens) have been verbally or physically harassed or assaulted during the past year because of their
perceived or actual appearance, gender, sexual orientation, gender expression, race/ethnicity, disability or
religion. Students’ whose schools have a policy that includes sexual orientation or gender identities are
less likely than other students to report a serious harassment problem at their school.
Kosciw, J. G., Greytak, E. A., Diaz, E. M., & Bartkiewicz, M. J. (2010). The 2009 National School Climate
Survey: The experiences of lesbian, gay, bisexual, and transgender youth in our nation’s school.
New York, NY: GLSEN. Retrieved from http://www.glsen.org/binarydata/GLSEN_ATTACHMENTS/file/000/001/1675-2.pdf
This 2009 national survey examined the rates of school environmental variables such as feelings of safety,
use of biased language by peers and faculty, and harassment/assault of LGBT students. Hostile
educational environments have led to higher rates of absenteeism, lowered educational aspirations and
academic achievement, and poorer psychological well-being in the LGBT youth population. Schools were
able to decrease disparities through implementing educational programs and support organizations.
Russell, S. T., Ryan, C., Toomey, R. B., Diaz, R. M., & Sanchez, J. (2011). Lesbian, gay, bisexual, and
transgender adolescent school victimization: implications for young adult health and
adjustment. Journal of School Health, 81(5), 223-30.
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This study examined the association between LGBT school victimization and young adult depression,
suicidal ideation, life satisfaction, self-esteem, and social integration. Lesbian, gay, bisexual, and
transgender-related school victimization is strongly linked to poor young adult mental health outcomes
while controlling for background characteristics.

DISABILITY STATUS

Losen, D.J., Martinez, T., and Gillespie J. (2012). Suspended education in California. Los Angeles, CA:
Civil Rights Project/Proyecto Derechos Civiles. Retrieved from
http://civilrightsproject.ucla.edu/research/k-12-education/school-discipline/suspendededucation-in-california/SuspendedEd-final3.pdf
Reviews the disciplinary data from 500 districts in California. Data shows high levels of risk for
suspension and severe differences between groups of different race, gender, and disability status.
Students with disabilities experienced the greatest risk for suspension. One in seven students with
disabilities (13.4%) received an out-of-school suspension statewide compared with 1 in 16 students
without disabilities (6.4%). This disparity can be seen across all racial groups where students with
disabilities were more likely to have been suspended out-of-school than those without.
Raffaele-Mendez, L. M. (2003). Predictors of suspension and negative school outcomes: A longitudinal
investigation. In J. Wald & D. J. Losen (Eds.), New directions for youth development: Vol. 99.
Deconstructing the school-to-prison pipeline (pp. 17–34). San Francisco: Jossey-Bass.
Analyses of data from longitudinal study of 8,268 students from kindergarten to grade 12 revealed that
African American males enrolled in special education and receiving free or reduced lunch were
overrepresented in suspension and expulsions during grade 6. Results suggest that the use of suspension
in earlier years (elementary and middle school) predicts future suspensions and contributes to poor
academic performance.
Raffaele, L. M. (1999). An analysis of out-of-school suspensions in Hillsborough County. Tampa, FL:
Children’s Board of Hillsborough County.
An analysis of out-of-school suspensions in the Hillsborough County Public Schools examining the life
histories of twenty-five students with multiple suspensions in one year showed that 48 percent of those
students were evaluated for special education services at some point during their schooling, with the
majority of evaluations occurring at the elementary school level.
Rausch, M.K., & Skiba, R.J. (2006). Discipline, disability, and race: Disproportionality in Indiana
schools. Bloomington, IN: Center for Evaluation & Education Policy. Retrieved
from http://www.eric.ed.gov/PDFS/ED495751.pdf
This policy brief describes trends in discipline for students with disabilities in Indiana. Statewide incident
rates of out-of-school suspension for general and special education students during the 2004-2005 school
year indicated that students with disabilities were suspended out of school more than twice as often as
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the general education population. Race and disability status interacted: In some school districts, African
American students with disabilities were 10 times more likely to be suspended than their peers.

INCREASES IN ZERO TOLERANCE APPROACHES

ZERO TOLERANCE AND EXCLUSION
Advancement Project. (2011). Test, Punish, and Push-Out: How “Zero-Tolerance” and High-Stakes
Testing Funnel Youth into the School-to-Prison Pipeline. Washington, DC: Author. Retrieved
from http://www.advancementproject.org/sites/default/files/publications/01-EducationReport2009v8-HiRes.pdf
A thorough overview of zero-tolerance school discipline practices and other education reforms such as
No-Child-Left-Behind (NCLB) that have made school discipline practices even more punitive and
lessened positive education outcomes such as graduation rates in schools across the country. These
policies and practices appear to disproportionally affect Black and Latino students. From 2002-03 to 200607, the number of expulsions per Black student increased 33%, and expulsions per Latino student
increased by 6%, while the number of expulsions per White student decreased by 2%.
American Civil Liberties of Florida, Advancement Project, and Florida State Conference of the
NAACP. (2011). Still haven’t shut off the school-to-prison pipeline: Evaluating the impact of
Florida’s new zero-tolerance law. Miami, FL: Author. Retrieved
from http://www.advancementproject.org/sites/default/files/publications/FL%20ACLU%20AP
%20AACP%20Zero%20Tolerance%20Report%20Revised%20for%20website.pdf
Florida’s zero tolerance policy was amended in 2009 with the passage of SB 1540 following harsh
critiques from researchers and education professionals. SB 1540 limits the use of police interventions and
other harsh punishments for school behavior. This report examines the effects of SB 1540 on disciplinary
procedures. Analysis confirms that almost half of all Florida school districts had more or the same
number of school referrals to the juvenile justice system as before the passage of SB 1540.
American Psychological Association Zero Tolerance Task Force. (2008). Are zero tolerance effective in
the schools? An evidentiary review and recommendations. American Psychologist, 63(9), 852862.
An extensive review of the literature found that, despite a 20-year history of implementation, data tends
to contradict the effectiveness of a zero tolerance approach to school discipline. Moreover, zero tolerance
policies may negatively affect the relationship of education with juvenile justice.
American Civil Liberties Union, Oregon. (2010). Oregon’s School to Prison Pipeline. Portland: Oregon
Affiliate ACLU. Retrieved
from http://www.acluor.org/sites/default/files/ACLU_STPP_FINAL.pdf
Focuses on public school disciplinary data for the 2008-09 school year in the state of Oregon,
disaggregated by race and ethnicity and includes data on suspensions, expulsions, referrals to alternative
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education settings, and dropout rates. The report confirms that the disproportionate representation of
youth of color is reflected in data for the juvenile and adult corrections systems.
Cregor, M. & Hewitt, D. (2011). Dismantling the school-to-prison pipeline: A survey from the field.
Poverty & Race, 20, 5-7.
Reviews the current state of school discipline research, including evaluations of the school–to-prison
pipeline and rates of racial disparities, and highlights programs that have shown promise of substantial
reform.
Florida State Conference NAACP, Advancement Project, NAACP Legal Defense and Educational Fund,
Inc. (2006). Arresting development: Addressing the school discipline crisis in Florida. Orlando,
FL: Author. Retrieved from http://advancementproject.org/sites/default/files/full%20report.pdf
Examines the findings from public hearings of six Florida school districts in 2005. The purpose of the
hearings was to gain a better understanding of the schools disciplinary practices, raise public awareness
about the increased use of punitive disciplinary practices, expose the connections between disparities in
educational opportunities and extreme discipline policies, and encourage efforts toward disciplinary
reform. Among the findings were data indicating a severe racial disproportionality in discipline practice.
During the 2004-05 school year, African American students represented 63% of such incidents, but only
36 percent of the total student population.
Kim, C., Losen, D., & Hewitt, D. (2010). The school-to-prison pipeline: Structuring legal reform. New
York: New York University Press.
The authors analyze current state of the law for each entry point on the school to prison pipeline. An
emergent area in the pipeline presented is automatic exclusion for out-of-school arrests, alternative
schools and policing of K-12 public school. Moreover, the number of children arrested or referred to court
for school disciplinary issues has also been identified as an area in the pipeline and the increase of
policing in public schools by SROS as one of the reasons for such increase.
Richart, D., Brooks, K., & Soler, M. (2003). Unintended consequences: The impact of zero tolerance and
other exclusionary polices on Kentucky students. Washington, DC: Building Blocks for Youth.
Retrieved from: http://www.cclp.org/documents/BBY/kentucky.pdf
Reviewed data on status and serious offenses in the state of Kentucky. The overwhelming majority of
referrals from schools to juvenile court were found to be for status offenses such as truancy and being
“beyond the reasonable control of the school. ” The report raises concerns that, without clear definition,
such referrals could be applied to almost any type of disruptive or non-compliant behavior.
Wald, J., & Losen, D.J. (2003). Defining and redirecting a school-to-prison pipeline. In J. Wald and D.J.
Losen, (Eds). Deconstructing the School-to-Prison Pipeline: New Directions for Youth
Development (pp. 9-15). Hoboken, NJ: Wiley Periodicals, Inc.
A zero-tolerance approach to school code violations has led to a near doubling of the number of students
suspended annually from school since 1974, an increase in the presence of police in schools, and the
enactment of new laws mandating referral of children to law enforcement authorities.
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POLICE PRESENCE, TICKETING, AND ARRESTS
Advancement Project (2005). Education on lockdown: The school house to jailhouse track. Washington,
DC: Author. Retrieved from: http://www.ncjrs.gov/App/Publications/abstract.aspx?ID=209551
Examines the emergence of zero tolerance school discipline policies in the US school system and how
these policies in addition to increase presence of police officers in schools have led to the creation of the
school to prison pipeline. Data illustrate how Black and Latino students are more likely than their White
counterparts to be arrested in school, regardless of the school’s racial composition. This report gives a
detailed account of the pipeline in three specific school districts; Chicago, Illinois; Denver, Colorado; and
Palm Beach, Florida. Youth are found at risk of falling into the school-to-prison pipeline through
systematic suspensions, expulsions, discouragement, and high-stakes testing.
Community Rights Campaign. (2009). End the tickets: Alternatives for youth. Los Angeles, CA: The
Labor/Community Strategy Center. Retrieved from: http://www.indiana.edu/~atlantic/wpcontent/uploads/2011/12/Labor-Community-Strategy-Center-End-the-Tickets-Alternatives-forYouth.pdf
Reviews results from a multi-year investigation into the enforcement of daytime curfew ordinances in the
city of Los Angeles and its impact on youth and families. More than 2000 youth were interviewed by
organizers, students, and parent leaders working with the Community Rights Campaign. Results
indicate “little evidence” that curfew laws and ticketing reduce crime, but instead place a
disproportionate economic burden on low-income families, and undermine student engagement.
Fowler, D., Lightsey, R., Monger, J., & Aseltine, E. (2010). Texas' school to prison pipeline: ticketing,
arrest, and use of force at schools: How the myth of the “blackboard jungle” reshaped school
disciplinary policy. Austin: Texas Appleseed. Retrieved
from http://www.texasappleseed.net/images/stories/reports/Ticketing_Booklet_web.pdf
The study examined student disciplinary data on 22 of the largest school districts in the state of Texas.
Most districts have increased the number of campus police officers - resulting in far more misdemeanor
tickets being handed out to students. Ticketing of students in Texas public schools increased substantially
over the two- to five-year period when the study was conducted. African American, Hispanic, and special
education students were found to be disproportionately represented in Class C misdemeanor ticketing on
Texas public school campuses.
Kaba, M., & Edwards, F. (2012). Policing Chicago public schools: A gateway to the school-to-prison
pipeline. Chicago: Project NIA. Retrieved from http://policeincps.com/
In this report, researchers relied on arrest data from the Chicago Police Department (CPD) to highlight
the type of offenses and the demographics (gender, age and race) of the juveniles arrested on Chicago
Public Schools properties in calendar year 2010. The report reveals of the 27,000 juveniles arrested in
Chicago in 2010, a fifth of them were taken into custody at school. More than two-thirds of those arrested
were African American and 75 percent were male.
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Petteruti, A. (2011). Education under arrest: The case against police in schools. Washington, DC: The
Justice Policy Institute. Retrieved
from: http://www.justicepolicy.org/uploads/justicepolicy/documents/educationunderarrest_ful
lreport.pdf
This report reviews the growing use of Student Resource Officers (SRO’s) in public schools and the
implications of this practice on school safety, discipline policies, referrals to the juvenile justice system,
and disproportionality of discipline procedures for minority students. Reviewing data from several
national studies, this report reveals how a growing use of SRO’s has led to an increase in juvenile justice
referrals due to a reliance on arrests as a form of school discipline.
Robers, S., Zhang, J., and Truman, J. (2012). Indicators of School Crime and Safety: 2011 (NCES 2012002/NCJ 236021). National Center for Education Statistics, U.S. Department of Education, and
Bureau of Justice Statistics, Office of Justice Programs, U.S. Department of Justice.
Washington, DC. Retrieved from: http://nces.ed.gov/pubs2012/2012002.pdf
In 2009, approximately 68% of students that responded to the National Crime Victimization Survey reported
the presence of security guards and/or assigned police officers, as compared to 1999 figures showing that
54% of students reported the presence of security guards and/or assigned police officers.
Thurau, L. H., & Wald, J. (2010). Controlling partners: When law enforcement meets discipline in
public schools. New York Law School Law Review, 54, 977-1020.
Data compiled from the Bureau of Justice Statistics show that in 1997 there were 9,446 School Resource
Officers (SROs) in local police departments assigned to public schools in the U.S., compared to increasing
number of 13,056 full time School Resource Officers in 2007. Current figures point well over 17,000 SROs
nationwide.

EFFECTS OF PUNITIVE DISCIPLINE ON SCHOOL CLIMATE

Chen, G. (2008). Communities, students, schools, and school crime. Urban Education, 43(3), 301-318.
This study of school crime across national sample of 712 high schools found that the effect of serious
penalties, including removal without services, out-of school suspensions, and outright expulsion, yielded
higher numbers of incidents of school crime, even after controlling for community, student population,
and school climate variables.
Gregory, A., Cornell, D., & Fan, X. (2011). The relationship of school structure and support to
suspension rates for black and white high school students. American Educational Research
Journal, 1-31.
Examined the relationship between structure and support in the high school climate and suspension rates
in 199 schools. Multivariate analyses showed that schools low on characteristics of an authoritative school
(both structure and support) had the highest school-wide suspension rates for all students, as well as the
largest racial discipline gaps, after statistically controlling for school demographics.
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Gregory, A., Cornell, D., Fan, X., Sheras, P. L., Shih, T., & Huang, F. (2010). Authoritative school
discipline: High school practices associated with lower student bullying and victimization.
Journal of Educational Psychology, 102, 483–496.
Examined authoritative discipline practices and adolescents' safety in school from a statewide sample of
over from 290 high schools. Hierarchical linear modeling results indicate that consistent enforcement of
school discipline and supportive adults to be associated with school safety. Structure and support were
associated with less bullying and victimization after controlling for size of school enrollment and the
proportion of ethnic minority and low-income students.
Kirk, D. S. (2009). Unraveling the contextual effects on student suspension and juvenile arrest: The
independent and interdependent influences of school, neighborhood, and family social
controls. Criminology, 47(2), 479-520.
Using a study sample drawn from the 1997 Student Survey of the Chicago Public Schools (CPS), this
study explored the role of social bonds between students and teachers as a mechanism of social control.
Results indicated that students were less likely to be suspended in schools characterized by high levels of
trust and respect among teachers, and shared expectations among teachers for maintaining school rules.
Mattison, E.,& Aber, M. S. (2007). Closing the achievement gap: The association of racial climate with
achievement and behavioral outcomes. American Journal of Community Psychology, 40(1), 1–12.
Compared self-reported rates of detention and suspension with ratings of racial school climate in a study
of 1,838 White and African American high school students. African American students reported more
experiences of racism and lower ratings of racial fairness at school, and both of these ratings were
associated with higher rates of detentions and suspensions.
Steinberg, M., Allensworth, E., & Johnson, D. (2011). Student and teacher safety in Chicago public
schools: The roles of community context and school social organization. Chicago, IL:
Consortium on Chicago School Research.
A survey of students and teachers in Chicago Public Schools revealed that schools with harsh discipline
policies and higher rates of suspensions are perceived as less safe by students and teachers. Schools
serving a higher proportion of African American students were perceived as less safe by students.
Wang, M.-T., Selman, R. L., Dishion, T. J., & Stormshak, E. A. (2010). A tobit regression analysis of the
covariation between middle school students’ perceived school climate and behavioral
problems. Journal of Research on Adolescence, 20(2), 274-286.
Conducted a study to examine the link between school climate and development of problem behaviors
using a three-wave longitudinal data set comprised of sixth grade student’s perceptions of school climate
and found that students who perceive a more positive school climate in sixth grade had a lower
probability of experiencing problem behaviors in seventh and eighth grade. They conclude that
adolescents’ perception of school climate is a strong predictor of problem behavior.
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EFFECTS OF PUNITIVE DISCIPLINE ON SCHOOL ENGAGEMENT/LOST EDUCATIONAL
OPPORTUNITY

Brady, K. P., Balmer, S., & Phenix, D. (2007). School-police partnership effectiveness in urban schools.
Education and Urban Society, 39, 455-478.
This study found that the New York City Impact Schools program, which included increased police
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