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SUMMARY OF ACTIVITIES

The Social Studies Education Team of the 21% Century Teachers Project at TUPUI
for the Summer of 2002 consisted of five members: Sarah Drake from the School of
Education, Margie Ferguson from the School of Liberal Arts, Joyce Gilly from
Mooresville High School, Bob Osgood from the School of Education, and Phil Scarpino
from the School of Liberal Arts. The team met several times as a full group between May
15 and June 27; in addition, a number of meetings were held between members of the
group who were working together on specific aspects of the project. Many hours were
also put into individual work by each team member. The following is a brief report and
commentary on our activities and final products.

Charge of the Group
In the proposal approved for funding, the Social Studies Education Team (SSET)
was charged with developing the following products and outcomes:

e A revised syllabus for the Secondary Social Studies Methods Course (M442) for
the School of Education at ITUPUI This syllabus was to include a module or
narrative that reviewed the parameters of the discipline as applied to the teaching
of social studies in secondary schools.

e A revised syllabus for the secondary foundations course in the School of
Education at IUPUI, H341: American Culture and Education. This revision was to
include a strengthened field component; greater opportunities for service learning
that would help develop students’ political awareness; an enhanced policy
component; and content that would be well coordinated with a social science
major.

e A document detailing the initial identification and description of course work in
the School of Liberal Arts that would represent or demonstrate a student’s social
science content knowledge.

e In addition to the above documents, the SSET was asked to “review student
teaching portfolios . . . with special attention to lesson planning and videotapes of
teaching.” The team was also asked to explore the feasibility of linking H341 with
a course in the social science major.

Sarah Drake and Joyce Gilly assumed responsibility for the development of the M442
course. Bob Osgood assumed responsibility for the H341 course, and for serving as
“convener” of the team. Margie Ferguson and Phil Scarpino assumed responsibility for
the initial identification and description of appropriate course work in the School of
Liberal Arts. All members of the team reviewed all documents and provided constructive
critique for all aspects of the team’s work, and all team members reviewed each of the
documents for their consistency and viability. Consequently, no part of the team’s work
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was developed in isolation, and all team members participated in carrying out each of the
team’s responsibilities.

Importance of the Social Studies Standards of the Indiana Professional Standards Board
(IPSB) '

From the beginning the SSET recognized the importance of situating all documents
and suggestions within the context of standards developed for the improvement of K12
education. There exist several sets of standards that relate to social studies education in
K12 schools, and the team was not charged with gearing its work to a specific set. In
developing its work the team agreed that it should focus its efforts on aligning all
documents with the Standards for Teachers of Secondary Social Studies adopted by the
Indiana Professional Standards Board. These standards represent a comprehensive and
rigorous set of objectives in the areas of content area knowledge, performances/skills, and
dispositions expected of all secondary social studies teachers. As the primary work of the
teacher education program at IUPUI is the preparation of competent teachers for Indiana
schools, it is the team’s belief that these standards represent the most crucial and
important set of expectations for teacher education at JTUPUI to meet.

In addition, the team spent time reviewing another critical set of standards: the
Indiana Academic Standards for High School Social Studies adopted by the Indiana
Department of Education. Our review of these standards demonstrated that the small
membership of our team, and limited academic backgrounds of that membership in the
majority of content areas covered by the IDE standards, rendered it very difficult to
specifically identify where each of these detailed standards might be addressed in the
broad social science core and sequence of education courses required of our teacher
education students. Nevertheless, our review clearly indicated that the content knowledge
outlined in the IDE standards are well within the general content covered in the social
science core required of teacher education students. But because the team felt that the
IPSB standards were more applicable and appropriate to the particular charge of the
SSET, the IPSB standards guided our activities and served as the referential framework
for our deliberations.

The Documents

As specified by the proposal, the SSET produced three primary documents: the
syllabus and module for the Secondary Social Studies Methods course (M442); a syllabus
and narrative rationale for the American Culture and Education course (H341), including
descriptions of extended field experience, service learning, and potential linkages with an
SLA course; and a statement identifying and describing SLA course work that
demonstrates a student’s social science content knowledge. Each of these documents
provides extensive, explicit detail on the ways in which the content and activities of the
various courses discussed address the range of IPSB standards for secondary social
studies teachers. The documents clearly show that virtually all the standards identified by
the IPSB for social studies teachers are addressed in one form or another as part of the
SLA/M442/H341 course work. Each document contains an explanation of the rationale,
method, context, and content of its development. The documents are followed by two sets
of attachments: the formal Standards for Social Studies Teachers of the IPSB, and
materials that the team used as background and context for our deliberations.
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Comments/Recommendations re Student Teaching Portfolio

Although no formal document concerning portfolios was required or even

requested by the 21CTP Social Studies proposal, the team did spend a morning reviewing
student portfolios, including a videotape demonstration of a social studies student
teacher. Our review of the portfolio preparation guidelines, sample portfolios of social
studies student teachers, and the videotape produced the following recommendations:

Demonstrating mastery of content knowledge through the portfolio is a difficult
task. The nature of social studies is quite interdisciplinary and extremely broad,
and the IPSB standards for social studies teachers and the K12 academic
standards set by the IDE cover an exhaustive range of content knowledge. As a
result, demonstrating full mastery in a necessarily limited document such as a
portfolio in a near-impossible task. However, the team did generate some
suggestions. First, SLA faculty should be formally and permanently involved in
the process of reviewing and assessing the portfolios, and through the portfolios
the candidate’s level of preparation. The team is aware that SLA faculty have
been involved in this manner as the School of Education pilots the portfolios in
the block program; it is merely suggesting that this is a valuable practice and
should be continued. In addition, the team recommends that the student be
required to include in the portfolio samples of work from a small but
representative selection of Social Science Core courses that clearly demonstrate
mastery of both content knowledge and appropriate research and inquiry skills.
The team recognizes that such samples could not assure quality across the board
in terms of a student’s mastery of social science content appropriate and necessary
for teaching in secondary schools. Nevertheless, including representative samples
of SLA work would give the student an opportunity to show that she or he is not
only capable of producing quality work but also of mastering appropriate content.
This would represent only a piece of an extensive set of instruments assessing a
student’s content knowledge that would also include grades in SLA courses,
M442, and H341; scores on Praxis and other standardized content-referenced
examinations; and evaluations from instructors, mentor teachers, and other
professionals.

Our review of the student teaching portfolio videotape led to additional
suggestions designed to improve both the quality of the segment and its value to
the assessment process. The team believes that each video segment should include
footage from more than one camera position, allowing evaluators to see more of
the room, more of the children, and more extensive depictions of teacher
interaction with students and student interaction with each other. This will permit
a more authentic and comprehensive demonstration of teaching competence. The
team realizes this may involve extra technical expertise and expense, but believes
it would be worth it. Also, it was suggested that each student prepare a brief
written narrative describing the context for the taped segment to accompany the
video. This should include basic information on the time and day of the session
being taped, some context about the place of the taped lesson in the unit or in the
classroom course of events, and any other information that would help evaluators
understand and assess the conditions and activities of the session. Prior to the



21stCTP: Secondary Social Studies

session, the student should also be made aware of qualities, activities, or
performances that might be of particular interest to hiring committees, so that the
student might gear the session toward those concerns.

e In terms of the lesson plan itself, the team suggests that the student make very
clear what academic standards are being covered or addressed in the session. It
was also noted that each lesson plan should include a discussion of key questions
that the student teacher might anticipate arising in the course of the session and
how she or he would respond to such questions (especially if she or he were not
certain of the correct response).

While the team certainly understands that videotapes and even portfolios can represent
only a limited portion of a student’s talents and potential, it also believes that these
suggestions would help improve the quality and the value of these products in preparing
student teachers for successful professional experiences in schools.

Respectfully submitted onp behalf of the Social Studies Education Team,

y =,

Robert L. Osgood, Ph.D.

Associate Professor of Education
Indiana University School of Education
IUPUI

July 3, 2002



Course Requirements and IPSB Standards

Students studying to be certified to teach social studies must develop knowledge in many
content areas. The licensing rules established by the IPSB identify 9 standards in which
students need to establish subject area competence (in addition to the standards for
teaching skills). It is critical, therefore, to assure that the education students actually get
here at TUPUI will prepare them to have the knowledge and skills necessary to be
licensed and to teach their students once they have completed their degrees.

In this document, we take the IPSB Standards that relate to the disciplines of the social
sciences and link them with required (and in some cases, recommended) classes that
students will take in their course of study here at TUPUL In order to explicitly link to
courses that the majority of students will enroll in, we have limited ourselves to
introductory courses in this document. After each Standard, we have inserted brief
course descriptions for the course or courses that will satisfy that standard. We have also
attached syllabi at the end of the document to provide a fuller description of each course.

TEACHERS OF SOCIAL STUDIES
Standard #1: Civic Ideals and Practices.

Teachers of Social Studies understand the ideals, principles, and practices of citizenship
in a democratic republic and can use this knowledge to create meaningful learning
experiences for students.

Performances ; i

1. interpret and evaluate sources and examples of citizens’ rights and responsibilities.
2. practice forms of civic discussion and participation consistent with the ideals of
citizens in a democratic republic.

3. create a policy statement and plan of action which achieve one or more goals related to
an issue of public concern.

Knowledge
1. understand the origins and interpret the continuing influence of key ideals of the

democratic republican form of government such as individual human dignity, liberty,
justice, equality, and the rule of law.

2. recognize and analyze various forms of citizen action that influence public policy
decisions.

3. identify and explain the roles of formal and informal political actors in influencing and
shaping public policy and decision making.

Dispositions



1. advocate a reasoned commitment to the civic values needed to function responsibly in
a democratic society.

2. perceive the need to locate, access, analyze, organize, synthesize, evaluate, and apply
information about selected public issues, while identifying, describing, and evaluating
multiple points of view.

3. appreciate how many public policies and citizen behaviors may or may not reflect the
stated ideals of a democratic republican form of government.

4. commit to engage in activities to improve the community based upon evaluation of
possible options for citizen action.

Courses that provide content to meet the standard:
Y103 Introduction to American Politics addresses each of the elements of standard 1.

Y103 Introduction to American Politics (3 cr.) Introduction to the nature of
government and the dynamics of American politics. Origin and nature of the
American federal system and its political party base. (When offered, S103
Introduction to American Politics-Honors is an equivalent.)

Standard #2: Historical Perspectives.

Teachers of social studies understand the way human beings view themselves in and over
time and can use this knowledge to create meaningful learning experiences for students.

Performances
1. create learning opportunities that demonstrate the ability to trace and analyze

chronological periods and that examine the relationships of significant themes and
concepts in history.

2. adapt curriculum, instruction, resources, and assessment to provide for a range of wide
student differences. :

3. create learning opportunities that help students exercise their skills as citizens in a
democratic society by engaging in problem solving and civic decision making in the
classroom, school, and community settings.

4, use knowledge of facts and concepts drawn from history, along with methods of
historical inquiry, to allow for informed decision making about and action taken on
public issues.

5. identify and describe selected historical periods and patterns of change within and
across cultures.

Knowledge
1. comprehend that historical knowledge and the concept of time are socially influenced
constructions that lead historians to be selective in the questions they seek to answer and

the evidence they use.



2. identify and describe selected historical periods and patterns of change within and
across cultures.

3. evaluate evidence, develop comparative and causal analyses, interpret the historical
record, and construct sound historical arguments and perspectives on which informed
decisions in contemporary life can be based.

Dispositions

1. possess critical sensitivities such as empathy by reading first person accounts and
skepticism by comparing varying viewpoints on a particular issue; this will allow
students to study attitudes, values, and behaviors of people in different historical
contexts.

2. commit to acknowledging that scholars may describe the same event or situation in
different ways and to providing reasons or evidence for their views. -

3. value understanding of societal concerns, standards, issues, and conflicts related to
universal human rights.

Courses that provide content to meet the standard:

Students will be required to enroll in two introductory courses on American History
H105 and H106 as well as Western Civilization I and Il (H113 and H114). In
addition, students will also be required to take H217, the Nature of History. These
courses will offer students an excellent base in historical perspectives from both an
American and a World focus.

H105-H106 American History I-II (3-3 cr.) L Colonial period, Revolution,
Confederation and Constitution, national period to 1865. IL. 1865 to present. Political
history forms framework, with economic, social, cultural, and intellectual history
interwoven. Introduction to historical literature, source material, and criticism.

H113-H114 History of Western Civilization I-II (3-3 cr.) I Rise and fall of ancient
civilizations; barbarian invasions; rise, flowering, and disruption of medieval church;
feudalism, national monarchies. IL Rise of middle class; parliamentary institutions,
liberalism, political democracy; industrial revolution, capitalism, and socialist
movements; nationalism, imperialism, international rivalries, world wars.

H217 The Nature of History (3 cr.) An introductory examination of what history is,
types of historical interpretation, common problems in history, and the uses of
history.

Standard #3: xGeographical Perspectives.

Teachers of social studies understand the nature and distribution of Earth’s people,
places, and environments and can use this knowledge to create meaningful learning
experiences for students. Natural and human resources affect how people interact with
their environment and each other.



Performances
1. possess mental maps that can be used to interpret political, physical, and cultural
distribution patterns of present and past events.

2. are able to access or prepare maps and graphs, using technology as needed, to
demonstrate spatial distribution and relationships.

3. demonstrate knowledge of Earth’s dynamic physical systems and their impact on
humans, including plate tectonics and vulcanism, degradation and aggradation, earth/sun
relations, wind systems and ocean currents, the water cycle, weather and climate, and
related patterns of natural vegetation and land use.

4. demonstrate an understanding of population dynamics and distribution, cultural
diversity, and the level of economic development which exists on Earth; and are able to
relate these to physical, cultural, historical, economic, and political circumstances. -

5. are able to relate Earth’s physical systems and varied patterns of human activity to
world environmental problems.

Knowledge
1. know and understand the interrelationship of the five themes of geography: location,
place, human/environment interaction, movement, and region.

2. prepare, interpret, use, and synthesize information from various representations of the
Earth, such as maps, globes, photographs, paintings, and their own observations, to
synthesize information and interpret spatial patterns.

3. know Earth’s physical and human patterns and understand how people interact with
their physical environment.

4. understand the concept of.a Region, a human construct for organizing information to
interpret Earth’s complexity; know the physical and cultural characteristics that
distinguish each of the world’s culture regions, and the major countries within each world
region. ’

5. understand that the flow of people, goods, and ideas links all parts of the world in an
interdependent and ever-changing system that creates and spreads wealth unevenly.

Dispositions

1. recognize and critically evaluate for classroom use appropriate geographic resources,
data sources, and tools such as globes, atlases, maps, map projections, aerial photographs,
satellite images, geographic information systems (GIS), newspapers, journals, and
databases.

2. value and encourage the use of mental maps at local, regional, national and world

scales both to foster understanding of relative location, direction, size, and shape and to
serve as a spatial foundation for all knowledge.

3. recognize and value the varieties of human imprints on Earth as a reflection of people’s
culture, technology, needs, ideals, and governance.



