FRAMEWORK FOR BEGINNING TEACHER PROFESSIONAL PRACTICE

Note to Users:

This is the beginning of a framework for observing and assessing student teachers. The benchmarks
contained n this framework reflect the Principals of Teacher Education and the INTASC Standards
for Beginning Teachers and represents new standards for beginning teacher licensure in Indiana.
These standards establish a very complex and rich view of teaching, one that even seasoned teachers
find challenging and difficult to achieve. All the same, [UPUI is obligated to change in ways that make
these standards more and more possible for student teachers to attain.

You are invited to help. As you use this draft framework, feel free to make notes, add categories,
change wordings, correct errors, and otherwise revise the document. It needs to make sense to student

teachers, supervising teachers, principals, university faculty and the public. This is no small task, so all
feedback is important. '

To use the frammework as an assessment tool, compare the performance of the student teacher to the
levels of performance in each framework. Level 1 represents an unsatisfactory level of performance at
the end of student teaching. Level 2 represents a developing beginning teacher, while Level 3
represents the proficient beginner. Since these standards are new and challenging, [TUPUI expects that
the performance of the successful student teacher will be characterized by a mix of Levels 2 and 3.
Level 4 describes extremely advanced performance that only a few individuals will attain by the end of
student teaching.




IUPUI Framework for Beginning Teacher Professional Practice

. _ DOMAIN 1
_ Curriculum Content and Planning
1a. Knowledge of content and pedagogy
Element Level 1 Level 2 Level 3 Level 4
1.| Knowledge of Displays limited or Displays a beginning Displays accurate, in-depth content Displays sophisticated, in-depth
content inaccurate content understanding of in-depth content | knowledge, working with major content knowledge. Works easily
“knowledge. Not yet knowledge, concepts, processes of | concepts, processes of inquiry, and with major concepts, processes of
addressing significant inquiry, and ways of knowing ways of knowing central to a discipline | inquiry, and ways of knowing
concepts or processes of central to a discipline or unit . or unit of study. central to a discipline or unit.
inquiry. .

2.| Knowledge of Experimenting to discover Demonstrates a procedural sense | Demonstrates understanding of how Demonstrates an understanding of

pedagogy how leaming occurs. Not of how learning occurs. Plans for | learning occurs--how students how learning occurs that has
clear about strategies or activities rather than students’ construct knowledge, acquire skills, developed through reflective
sequencing. construction of knowledge. and develop habits of mind--and how | teaching. Has a rich repertoire of
to use instructional strategies that instructional strategies.
promote student leamning,
3.| Ability to integrate | Plans to develop students’ Creates learning experiences that | Creates interdisciplinary learning Prepares to support students in
knowledge skills and subject area " | have interdisciplinary potential. experiences that allow students to demonstrating integrated
knowledge simultaneously. integrate knowledge, skills, and knowledge, skills, and methods of
methods of inquiry from several inquiry. ’
subject areas.

4.1 Knowledge of Plans reflect little Plans to access students’ prior Demonstrates an understanding of how | Knows from experience how
prerequisite understanding of how knowledge and provide shared students’ conceptual frameworks children’s conceptual frameworks
relationships students build on prior experiences. develop and how their misconceptions | develop in an area of knowledge

knowledge or develop for an area of knowledge can influence | and plans so that misconceptions
complex concepts. . their learning. can surface and be dispelled.
Dispositions

: 5. Enthusiastic, life-long learner.
6. Appreciates that knowledge is not fixed body of facts, but complex and ever-evolving.

7. Engages in professional discourse about subject matter knowledge and children’s learning in the discipline.
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IUPUI Framework for Beginning Teacher Professional Practice

DOMAIN 1

Curriculum Content and Planning
1b. Demonstrating knowledge of students

Element

Level 1

Level 2

Level 3

Level 4

Knowledge of
characteristics of

age group

Shows beginning awareness
of typical development or

“individual variation.

Shows awareness of typical
development and individual
variation.

Shows understanding of developmental
stages progressions and ranges of
individual variation within each
domain--physical, social, emotional,
moral and cognitive.

f

Articulates the developmental
levels of the children and profiles
their individual variation.

Knowledge of
class’ history as a
learning
community

Building a profile of the class
and their background
knowledge. Starting to have
ideas about how to stretch
their learning and
performances.

Makes explicit connections to
previous experiences or
lessons. Demonstrates
expanded learning and
performance modes.

Plans for students to make connections
to previous experiences or lessons.
Plans to scaffold expanded leaming and
performance modes for the class.

Predicts where connections are
likely to occur based on
experience with children.
Predicts what new learning or
performance mode is in the
learners’ zone of proximal
development,

Knowledge of
students’ skills
and knowledge

Knows that students have
different skills and
knowledge and knows
ways to assessing these.

Demonstrates skills and
knowledge that are
developmentally appropriate
for the class.

Identifies individual students’ zones of
proximal development. Values and.
builds on the strengths, interests, or
knowledge of individual students.

Plans engagements that will
meet students in their zone of
proximal development and
stretch their learning.

Knowledge of
students’
interests and
cultural heritage

Gathers information about
students’ interests and
cultural backgrounds.

Plans engagements that are
culturally relevant and
interesting to the students.

Connects to students’ worlds. Shows
understanding of students’ families,
cultures, and communities.

Bridges students’ worlds
developing understanding
among the students about
their families, cultures, and
community,

Dispositions

5. Believes that all children can learn at high levels.

6. Sensitive to community and cultural norms.

7. Respects students as individuals with differing personal and family backgrounds and various skills, talents, and interests.
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TUPUI Framework for Beginning Teacher Professional Practice

DOMAIN 1

Curriculum Content and Planning
lc. Selecting instructional goals

Level 1

Level 2

Level 3

Level 4

Meaningfulness

Lessons are planned without
specifying expectations or goals
for the students.

Goals are based on general sense
of what will interest learners and
meet their needs.

Goals are based on assessment of
learners and designed to meet
learners’ developmental needs and
interests.

Goals are articulated and explained
in relationship to what the teacher

knows about the students and their
developmental needs and interests.

Value

Goals are inappropriate for the
students,

Goals only partially reflect
important conceptual
understandings and expectations
may not be linked to goals.

Goals reflect important conceptual
understandings and represent high
expectations for students.

Clearly articulated goals establish
high expectations for students and
encompass important elements of
curriculum frameworks/standards.

Clarity

Not building lessons from goals
for students, but rather from
topics.

Goals are a mixture of broad and
specific. May list what students
will do rather than predict learning.

Goals are appropriate for the level
of planning. Unit and workshop
goals include concepts and
processes. Lesson goals include
specific objectives.

Not only are goals clear, but teacher
provides a thoughtful explanation of
why they are appropriate for the
students.

Suitability for
diverse students

Goals defined primarily for class
as a whole.

Begins to differentiate instruction
according to learners’ stages of
development, strengths, and
interests,

Designs instruction appropriate to
students’ stages of development,
strengths, and interests.

Goals effectively address the
diversity of learning needs so that
leamers progress along different
pathways.

Connection to
curriculum
frameworks

4

Goals are best guesses, not
researched or tied back to
curriculum frameworks,

Goals are based on the curriculum
frameworks for the grade level.

Goals are based on collegial work
and curriculum frameworks,

Goals are part of a larger system of
curriculum worked out by a
collaborative effort of the school’s
faculty,

Dispositions

6. Values .v_msaam as a collegial activity.

7. Believes plans must be open to adjustments and revision based on student needs and changing circumstances.
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TUPUI Framework for Beginning Teacher Professional Practice

DOMAIN 1
Curriculum Content and Planning
1 d: .Creating unit and lesson plans
Element Level 1 Level 2 Level 3 Level 4
Planning the bigger Unit plan is basic in terms of Unit plan is elaborated with high | Unit plan is elaborated with high | Unit plan has clarity of purpose
L picture goals, learning activities, and quality goals, creative leamning quality goals, creative learning and quality activities, resources,

(Unit plan for 3 weeks or | assessments. Reliant on activities, meaningful resources, | activities, meaningful resources, | and assessments. Reflects
more) teachers’ manuals and prepared

materials.

and varied assessment strategies.

and varied assessment strategies.
Unit plan sets the stage for
interacting with leamers’
questions and learning processes.

pedagogical knowledge gained
through planning and teaching
previous units.

a2 Continuity

Lessons are related, but the
planned learning engagements
may not form a progression or
build on prior knowledge.

Lessons reflect the larger goals
of the unit. Progression of
activities in the unit is potentially
meaningful.

Lessons move students toward
goals of unit. Progression of
activities in the unit is clearly
meaningful. Effectively
sequences topics and concepts so
that the students build on prior
knowledge.

Lessons designed to support
students as they work their way
through a cycle of social
knowledge construction.

u Lesson or unit structure

Lesson or unit lacks clearly
defined structure, or the structure
is chaotic. Time allocations are
unrealistic.

Lesson or unit has a recognizable
structure that consistently makes
the teacher the central to the
learning activities. Most time
allocations are reasonable.

Lesson or unit has a clearly
defined structure (i.e. workshop
or inquiry cycle) that turns
learning over to students at least
part of the time through activities
and reflective work. Time
allocations are reasonable,

Lesson or unit structure is varied
and clear, and allows for

different pathways according to .~
student needs.

4. | Integration of multiple
disciplines

Occasionally includes
interdisciplinary experiences.
Attempts integration by
providing activities from
different disciplines.

Demonstrates interdisciplinary
learning for students by probing
essential questions that cross
disciplinary boundaries,
discussing issues from multiple
perspectives, and communicating
with varied media.

Plans for interdisciplinary
learning experiences that allow
students to integrate knowledge,
skills, and methods of inquiry
from several subject areas.

Expects students to design
interdisciplinary learning
engagements for themselves.

Dispaositions

5. Enthusiastic about gathering resources and planning units. :
6. Recognizes the importance of planning the bigger picture as well as the day to day lessons.
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TUPUI Framework for Beginning Teacher Professional Practice

DOMAIN 1
Curriculum Content and Planning
le: Designing coherent instruction
Element Level | Level 2 Level 3 Level 4
Alignment of learning Learning engagements, Learning engagements, Leamning engagements, Leamning engagements,

engagements with goals

strategies, and materials have
some connection with the
goals of the instruction.

strategies, and materials align
with the goals of the instruction.

strategies, and materials align
with the goals of the instruction,
and their purposes are cleatly
articulated. )

strategies, and materials align
with the goals of the instruction,
and their design is such that
students are encouraged to
articulate the purpose of the
leaming activities.

Quality learning
engagements

Learning engagements
encourage conformity. All
students are expected to
produce the same
performance.

Learning engagements

demonstrate how students can
work in a variety of modes to
accomplish the same learning.

Leaming engagements are open-
ended, providing students
choices about their modes of
performance and encouraging
different, but equivalent
performances.

Leaming engagements address
variation in students’ learning
patterns and performance modes
and operate on multiple levels to
meet the developmental and
individual needs of diverse
leamers.

Cognitive processes

Chooses materials that .
encourage critical and creative
thinking.

Plans to demonstrate how a
learner can see, question, and
interpret ideas from diverse
perspectives.

Plans active leamning
opportunities that promote the
development of critical and
creative thinking, problem
structuring and solving,
evaluation, and invention.

Plans learning opportunities that
promote student reflection on
their own critical, inventive,
problem-solving, or evaluative
thinking processes.

Instructional materials
and resources

Devotes limited attention to
the selection of instructional
materials and resources. Uses
primarily texts or resources
readily at hand.

Gives time and attention to the
choice of instructional materials
and resources. Demonsirates
ability to locate resources and to
evaluate their strengths and
weaknesses in relation to the
goals of the instruction.

Selects teaching resources and
curriculum materials for their
comprehensiveness, accuracy,
and usefulness for representing
particular ideas and concepts.
Also considers the
developmental needs of the
students.

Teaches students to evaluate the
quality of learning materials and
resources and makes them
responsible for choosing quality
resources to support their
learning,

Dispositions

5. Values the development of students’ critical thinking, independent problem solving, and vw:.o_égoo capabilities.




IUPUI Framework for Beginning Teacher Professional Practice
DOMAIN 2
The Classroom Environment
2a. Creating a learning community

Level 1 Level 2 Level 3 Level 4
Teacher interaction | Has limited rapport with Establishes a basic level of Talks with and listens to students. | Successfully establishes rapport with
1. | with students students. May be uncom- Sensitive and responsive to clues

fortable with students, negative,

| or unaware of students’ signals

and needs.

rapport with the students.

of distress, investigates situations,
and seeks outside help as needed to
remedy problems. _

cach individual student and responds
sensitively and effectively to all
students’ diverse backgrounds and
needs,

Collaboration,
cooperation, and
communication

Not attempting to develop
students’ abilities to work in
small groups. May be teaching
the interested students and
losing the remaining students.

Desires collaborative working
arrangements, but is only
partially successful in
orchestrating groups.

Organizes, prepares students for,
and monitors independent and
group work that allows for full and
varied participation of all
individuals.

Establishes a culture wherein
students are engaged and on-task in
all variety of group and individual
work. Students are aware of each
other’s needs and know when it is
appropriate to help one another.

3. | Setting classroom
norms

Attempts to teach without
developing norms for student
behavior and community
responsibilities.

Determines a classroom
learning and behavior norms,
but without input from the
student community.

Helps class to develop shared
values and expectations for student
interactions, academic discussions,
and individual and group
responsibility that creates a climate
of openness, mutual respect,
support, and inquiry.

Cultivates a learning community
wherein every student in the class
has a voice and takes seriously the
responsibility to contribute to the
learning of the community. The
class is proficient at socially
constructing knowledge.

4. Democracy

Mostly autocratic. Few
attempts are made to give
students a voice in the
operation of the learning
community.

Makes students aware they are
members of a community and
have responsibilities.
Democracy is viewed as
respecting the rights of others.

Operates on democratic principles.
Students are given opportunities to
solve community problems and
make choices.

Operates a democracy wherein the
students effectively make decisions
as a community and work via
democratic practices to secure a
learning community that serves every
learners’ needs equitably.

5. Multiple
perspectives

Content is presented without
discussion of its relationship to
lived experience, other
disciplines, or cultural norms.
Individual differences are
ignored.

Demonstrates an awareness of
multiple perspectives and
opens discussions about
subject matter to the class so
that the multiple perspectives
of the learners can emerge.

Brings multiple perspectives to the
discussion of subject matter,
including attention to students’
personal, family, and community
experiences and cultural norms and
other disciplines. Individual
differences are respected.

Strategically introduces resources
and experiences that challenge the
learners beliefs and assumptions
about common understandings
thereby creating a community where
critical thinking is a habit.

Dispositions

6
7
8
9

. Understands how participation supports commitment.
. Committed to the expressions and use of democratic values in the classroom. .

- Values peer relationships and peers supporting each other in establishing the learning climate.
. Makes the students feel valued for their potential as people. Helps students learn to value each other,

10. Is a thoughtful and responsive listener.
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The Classroom Environment

TUPUI Framework for Beginning Teacher Professional Practice

DOMAIN 2

2b. Managing classroom procedures

Level 1

Level 2

Level 3

Level 4

Daily Routine

Lacks a sense of flow. Students
do not share in the management
or know what is expected.

Gives classroom management
issues too little or too much time
to be effective.

Moving toward a smoothly
functioning community wherein
the students know the daily plan
and their responsibilities, '

Creates a smoothly functioning
learning community. Students
know and understand the
schedule and their
responsibilities,

Student involvement

Students are given minimal role
in the classroom management;
students may compete with
teacher for control or exercise
resistance.

Students beginning to assume
-some responsibility some of the
time,

Students mostly assume
responsibility for themselves
and one another, participate in
decision making, make
significant choices, do routine
jobs, etc.

Students assume responsibility
for themselves and one another,
participate in decision making,
make significant choices, do
routine jobs, etc.

Management of
transitions

Transitions take a long time and
may be chaotic.

Transitions are sometimes
smooth and efficient.

Uses effective strategies to bring
closure to activities in
preparation for changes. Little
loss of instructional time.

Transitions are very effective.
Students have learned how to
take initiative to facilitate
changes,

Management of
materials and supplies

Little thought given to the
handling of materials ahead of a
lesson.

Explains and demonstrates to
students how materials are to be
passed out, handled, and put
away.

Has established routines for
handling materials and supplies
that function moderately well.

Routines for handling materials
and supplies occur smoothly,
with little loss of instructional
time,

Management of
noninstructional duties

Considerable instructional time
is lost to daily business such as
lunch count or taking
attendance.

Sometimes efficient, but losing
time occasionally.

Systems for performing
noninstructional duties are fairly
efficient, resulting in little loss
of instructional time.

Efficient systems for performing
noninstructional duties are in
place, resulting in minimal loss
of instructional time.

Dispositions

6. Takes responsibility for establishing a positive climate in the classroom.,

7. Provides equitable opportunities to students.
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