Correlation of the INTASC Standards with the Framework for ._.mmn—::m noa.vo:m:»m

'INTASC Description of Teacher Performance Framework Description of ._.wunswq vw&oﬁﬁ:g
Standard Component
Principle 1 | The teacher understands the central concepts, tools of inquiry,
v and the structures of the discipline(s) he or she teaches and
can create learning experiences that make these aspects of
subject matter meaningful for students.
KNOWLEDGE
The teacher understands major concepts, assumptions, 1a The teacher understands the 3&2 oosomuﬁ mmmc-:_uaoam
debates, processes of inquiry, and ways of knowing that are debates, processes of inquiry, and ways of knowing that are
central to the discipline(s) s/he teaches. central to the discipline and om: uomo:wo Eo o:m:n.:n :m»cqo
of the discipline.
The teacher understands how students' conceptual frameworks 1b The teacher czno_ﬁm:am how students' conceptual
and their misconceptions for an area of knowledge can frameworks and so__. B_moozoovgz can .:a:m:nm _mmS_:
influence their learning.
The teacher can relate his/her disciplinary knowledge to other 1a The teacher understands how the discipline is E_m,ma aova:%
subject areas. on, and is muu..ma to other n_moi__smm
DISPOSITIONS B
The teacher realizes that subject matter knowledge is not a fixed 2a Disposition: Appreciates that knowledge is not a fixed body of
body of facts but is complex and ever-evolving. S/he seeks to facts, but complex and ever-evolving.
keep abreast of new ideas and understandings in the field. Sb, #1 Seeks opportunities.for professional am<m.ou§n=n to enhance
content knowledge and m.&_m. ‘ -
The teacher appreciates multiple perspectives to the learners
how knowledge is developed from the vantage point of the 4b Disposition: Appreciates multiple perspectives and conveys 8
knower. learners how. r:oi_maem .w %55_3; wo_s Eo ﬁamcm 3_3 3
the knower. ’
The teacher has enthusiasm for the discipline(s) s/he teaches
and sees connections to everyday life. 2a Disposition: mgca_namn iife-long _332 Has wﬂﬁg
and sees oo:»@%ﬁﬁ _ ’ R
The teacher is committed to continuous learning and engages in o
professional discourse about subject matter knowledge and 2a Disposition: Enthusiastic, 5?6...0 _330.. mzﬁmﬁmw in
children's learning of the discipline. professional discourse about subject matter .BQEK&@ and
children's learning in the discipline.
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PERFORMANCES

The teacher effectively uses multiple representations and
explanations of disciplinary concepts that capture key ideas and
link them to students’ prior understandings.

The teacher can represent and use differing viewpoints,
theories, "ways of knowing" and methods of inquiry in his/her
teaching of subject matter concepts.

The teacher can evaluate teaching resources and curriculum
materials for their comprehensiveness, accuracy, usefulness for
representing particular ideas and concepts.

The teacher engages students in generating knowledge and
testing hypotheses according to the methods of inquiry and
standards of evidence used in the discipline.

The teacher develops and uses curricula that encourage
students to see, question, and interpret ideas from diverse
perspectives.

The teacher can create interdisciplinary learning experiences
that allow students to integrate knowledge, skills, and methods
of inquiry from several subject areas.

4a, #4

2a,#5

4c, #2

2e, #4

4c, #1

4b, #1

4c, #3

Develops clear and accurate presentations and ™~
representations of concepts. Effectively uses multiple
examples and explanations that capture key ideas and link to
students' prior knowledge.

includes different points of view, theories, ways of knowing, and
methods of inquiry in plans and practice.

Represents and uses differing viewpoints, theories, "ways of
knowing" and methods of inquiry to teach subject matter
concepts.

Selects teaching resources and curriculum materials for their
comprehensiveness, accuracy, and usefulness for representing
particular ideas and concepts.

Engages students in generating knowledge and testing
hypotheses according to the methods of inquiry and standards
of evidence used in the discipline.

Encourages students to see, question, and interpret ideas from
diverse perspectives.

Creates interdisciplinary learning experiences that allow
students to integrate knowledge, skills, and methods of inquiry
from several subject areas.
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Principle 2

The teacher understands how children learn and develop, and
can provide learning opportunities that support their intellectual,
social and personal development.

KNOWLEDGE

The teacher understands how learning occurs -- how students
construct knowledge, acquire skills, and develop habits of mind
-- and knows how to use instructional strategies that promote
student learning.

The teacher understands that students' physical, social,
emotional, moral and cognitive development influence learning
and knows how to address these factors when making
instructional decisions.

The teacher is aware of expected developmental progressions
and ranges of individual variation within each domain (physical,
social, emotional, moral and cognitive), can identify levels of
readiness in learning and understands how development in any
one domain may affect performance in others.

DISPOSITIONS

The teacher appreciates individual variation within each area of
development, shows respect for the diverse talents of all
learners, and is committed to help them develop self-confidence
and competence.

The teacher is disposed to use students' strengths as a basis for
growth, and their errors as an opportunity for learning.

1b, #3

1f, #1

1c, #2

11, #10

1g, #1

1c, #2

4d

4d

The teacher understands how students construct knowledge,
acquire skills, and develop habits of mind.

The teacher understands how a wide variety of instructional
strategies can promote learning and what to consider in
choosing instructional strategies for various purposes.

Teacher understands that students' physical, social,
emotional, moral and cognitive development influence
learning.

Teacher understands how to address students' physical, social,
emotional, moral, and cognitive development when making
instructional decisions.

The teacher is aware of expected developmental progressions
and ranges of individual variation within each domain (physical,
social, emotional, moral and cognitive), can identify levels of
readiness in learning and understands how development in any
one domain may affect performance in others.

Teacher understands that students' physical, social, emotional,
moral and cognitive development influence learning.

Disposition: Appreciates individual variation within each area of
development (physical, social, emotional, moral, cognitive).
Shows respect for the diverse talents of all learners.

Commits to helping each student develop self-confidence and
competence.

Disposition: Uses students' strengths as a basis for growth, and
their errors as an opportunity for learning.
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PERFORMANCES

The teacher assesses individual and group performance in
order to design instruction that meets learners' current needs in
each domain (cognitive, social, emotional, moral, and physical)
and that leads to the next level of development.

The teacher stimulates student reflection on prior knowledge
and links new ideas to already familiar ideas, making
connections to students' experiences, providing opportunities for
active engagement, manipulation, and testing of ideas and
materials, and encouraging students to assume responsibility for
shaping their learning tasks.

The teacher assesses students' thinking and experience as a
basis for instructional activities by, for example, encouraging
discussion, listening and responding to group interaction, and
eliciting samples of student thinking orally and in writing.

2f #4

4c, #4

4f, #1,2

4f, #3

Teacher uses assessment results to plan for individuals and
groups of students.

Designs instruction appropriate to students' stages of
development, learning styles, strengths and needs.

Stimulates student reflection on prior knowledge and links new
ideas to already familiar ideas, making connections to students'
experiences.

Provides opportunities for active engagement, manipulation,
and testing of ideas and materials, and encouraging students
to assume responsibility for shaping their learning tasks.

Encourages discussion, listening and responding to group
interaction, and eliciting samples of student thinking orally and
in writing and uses the information as a basis for planning
instructional activities.

Adamson Map

5/15/98



Principle 3 | The teacher understands how students differ in their
_ approaches lo learning and creafes instructional opportunities
that are adapted to diverse learners.
KNOWLEDGE _
The teacher understands and can identify differences in 1b, #4 The teacher understands and can identify differences in
approaches to learning and performance, inciuding different approaches to learning and performance.
learning styles, multiple intelligences, and performance modes, 1f, #11 Teacher understands how to design instruction that helps use
and can design instruction that helps use students' strengths as students' strengths as the basis for growth.
the basis for growth.
The teacher knows about areas of exceptionality in learning - 1d, #11 Exceptionalities: the impact of cognitive, physical, emotional,
including fearning disabilities, visual and perceptual difficulties, and sensory disabilities on learning and dally living.
and special physical and mental challenges. 2b, #3 Knows that students have areas of exceptionality — learning
disabilities, visual and perceptual difficulties, and special
physical and mental challenges.
The teacher knows about the process of second language 1b, #9,10 Teacher understands language variation and its relationship to
acquisition and about strategies to support the learning of Standard English.
students whose first language is not English. 1d, #12 The teacher understands second language acquisition.
Second language acquisition
The teacher understands how students' learning is influenced by 1b, #1,5 The teacher understands how students' prior knowledge can
individual experiences, talents, and prior learning, as well as influence learning.
language, culture, family, and community values. The teacher understands language development and the role
of language in the learning process.
1d, #9 Cultural diversity, individual experiences, family systems, and
community resources.
The teacher has a well-grounded framework for understanding 1b, #1,2,3 | The teacher understands:
cultural and community diversity and knows how to learn about - how students' prior knowledge can influence learning.
and incorporate students' experiences, cultures, and community - how students' conceptual frameworks and their
resources into instruction. misconceptions can influence learning.
- how students' construct knowledge, acquire skill, and
develop habits of mind.
1d, #14 How to learn about and incorporate students' experiences,
cultures, and community resources into instruction.
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DISPOSITIONS
The teacher believes that all children can learn at high levels
and persists in helping all children achieve success.

The teacher appreciates and values human diversity, shows
respect for students' varied talents and perspectives, and is
committed to the pursuit of "individually configured excellence."

The teacher respects students as individuals with differing
personal and family backgrounds and various skills, talents, and
interests.

The teacher is sensitive fo community and cultural norms.

The teacher makes students feel valued for their potential as
people, and helps them learn to value each other.

PERFORMANCES

The teacher identifies and designs instruction appropriate to
students' stages of development, learning styles, strengths, and
needs.

The teacher uses teaching approaches that are sensitive to the
multiple experiences of learners and that address different
learning and performance needs.

The teacher makes provisions (in terms of time and
circumstances for work, tasks assigned, communication and
response modes) for individual students who have particular
learning differences or needs.

2b

2b

4f

2b

2b

3a

2c,#1

4c,#4

2c,#5

2e, #2

4e, #1

2f, #4

Disposition: Believes all children can achieve at high levels.

Disposition: Respects students as individuals with differing
personal and family backgrounds and various skills, talents,
and interests.

Disposition: Commiits to the pursuit of “individually configured
excellence."

Disposition: Respects students as individuals with differing
personal and family backgrounds and various skills, talents,
and interests.

Disposition: Sensitive to community and cultural norms.

Disposition: Makes students feel valued for their potential as
people. Helps them learn to value each other.

Goals are based on assessment of learners and designed to
meet learners' developmental needs and interests.

Designs instruction appropriate to students' stages of
development, learning styles, strengths, and needs.

Goals reflect several different types of learning and
opportunities for integration.

Activities address variation in learning styles and performance
modes and operate on multiple levels to meet the
developmental and individual needs of diverse learners.

Makes appropriate provisions (in terms of time, tasks,
communication and response modes) for individual students
who have particular learning differences or needs.

Teacher uses assessment results to plan for individuals and
groups of students.
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The teacher can identify when and how to access appropriate
services or resources to meet exceptional learning needs.

The teacher seeks to understand students' families, cultures,
and communities, and uses this information as a basis for
connecting instruction to students' experiences (e.g. drawing
explicit connections between subject matter and community
matters, making assignments that can be related to students'
experiences and cultures).

The teacher brings multiple perspectives to the discussion of
subject matter, including attention to students' personal, family,
and community experiences and cultural norms.

The teacher creates a learning community in which individual
differences are respected,

2d, #6
Sb, #4

2b,#25

3a,#4,5

3a, #5

3a,#3

2b, #4

Teacher is fully aware of all resources available through school
or district and knows how to gain access for students.

Acts as an advocate for students. Consults with others on
behalf of students--parents, counselors, other teachers and
community agencies. Identifies and uses community resources
to further support students.

Makes connections to previous experience or lessons.

Expands the learning and performance modes of the class.
Connects to students’ worlds. Shows understanding of
students' families, cultures, and communities.

Operates on democratic principles. Students are given
opportunities to solve community problems and make choices.
Brings multiple perspectives to the discussion of subject matter,
including attention to students' personal, family, and community
problems and make choices.

Brings multiple perspectives to the discussion of subject matter,
including attention to students' personal, family, and community
problems and make choices.

Helps class develop shared values and expectations for
student interactions, academic discussions, and individual and
group responsibility that creates a climate of openness, mutual
respect, support, and inquiry.

Identifies levels of readiness in learning. Values and builds on
the strengths, interests, or knowledge of students.
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Principle 4 | The teacher understands and uses a variety of instructional
, strategies to encourage students' development of critical
thinking, problem solving, and performance skills.
KNOWLEDGE
The teacher understands the cognitive processes associated 1b, #6,7 The teacher understands the cognitive processes associated
with various kinds of learning (e.g. critical and creative thinking, with various kinds of learning (e.g. critical and creative thinking,
problem structuring and problem solving, invention, problem structuring and problem solving, invention,
memorization and recall) and how these processes can be memotization and recall).
stimulated. The teacher understands how to stimulate students' critical
thinking and problem-solving skills.
The teacher understands principles and techniques, along with 1f, #1 The teacher understands how a wide variety of instructional
advantages and limitations, associated with various instructional strategies can promote learning and what to consider in
strategies (e.g. cooperative learning, direct instruction, discovery choosing instructional strategies for various purposes (e.g.
learning, whole group discussion, independent study, cooperative learning, direct instruction, discovery learning,
interdisciplinary instruction). whole group discussion, independent study, interdisciplinary
instruction).
The teacher knows how to enhance learning through the use of 1h, #1-9 Knowledge of technology and resources:
a wide variety of materials as well as human and technological - criteria for critiquing and selecting resources such as
resources (e.g. computers, audio-visual technologies, textbooks, literature, software, manipulatives, on-line
videotapes and discs, local experts, primary documents and resources.
artifacts, texts, reference books, literature, and other print - how to enhance learning through the use of a wide variety of
resources.) materials as well as human and technological resources.
- sensitivity to diverse learners in choosing and using
technology.
- understanding the role of technology as another toolbox.
- connections through the libraries and the internet for
projects, research, presentations, and 7??
- access to environments via real and virtual field trips.
- communication via e-mail, on-line conferencing, distance
learning, etc.
- understanding the balance between using technology and
human interactions.
- interaction and the evolving curriculum.
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DISPOSITIONS

The teacher values the development of students' critical
thinking, independent problem solving, and performance
capabilities.

The teacher values flexibility and reciprocity in the teaching
process as necessary for adapting instruction to student
responses, ideas, and needs.

PERFORMANCES

The teacher carefully evaluates how to achieve learning goals,
choosing alternative teaching strategies and materials to
achieve different instructional purposes and to meet student
needs (e.g. developmental stages, prior knowledge, learning
styles, and interests).

The teacher uses multiple teaching and learning strategies to
engage students in active learning opportunities that promote
the development of critical thinking, problem solving, and
performance capabilities and that help students assume
responsibility for identifying and using learning resources.

The teacher constantly monitors and adjusts strategies in
response to learner feedback.

The teacher varies his or her role in the instructional process
(e.g. instructor, facilitator, coach, audience) in relation to the
content and purposes of instruction and the needs of students.

2e

4e

2d, #2

2e,#2

4c, #5

Sa, #1

2f, #4

4e, #2

Disposition: Values the development of students' critical
thinking, independent problem solving, and performance
capabilities.

Disposition: Values flexibility and reciprocity in the teaching
process as necessary for adapting instruction to student
responses, ideas, and needs.

Goals for specific lessons move students towards goals of unit.
Progression of activities in the unitis clearly meaningful.
Effectively sequences topics and concepts so that the students
build on prior knowledge.

Activities address variation in learning styles and performance
modes and operate on multiple levels to meet the
developmental and individual needs of diverse learners.

Uses multiple teaching and learning strategies to engage
students in active learning opportunities that promote the
development of critical thinking, problem solving, and
performance capabilities and that help students assume
responsibility for identifying and using learning resources.

Makes an accurate assessment of a lesson's effectiveness and
the extent to which it achieved its goals. Describes how the
lesson could be improved in the future. Supports his or her
judgements with specific evidence. from the observed lesson.
Teacher uses assessment results to plan for individuals and
groups of students.

Varies his or her role in the instructional process (e.g.
instructor, facilitator, coach, audience) in relation to the content
and purposes of instruction and the needs of students.
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