-

Tb LU\.&Ou V\{ i

Ecom E':m
STEP Report
IUPUI School of Education
April 29, 2002

1) What multiple sources of data are proving to be most useful in helping students meet
program standards?

At IUPUI, we have designed a performance-based assessment system for our Teacher Education
program that produces multiple sources of data for thinking about how our program is working
to help the candidates meet the standards. We are getting a different quality of data from each of
our Benchmark Assessments. The Benchmark I (Appendix 1) is a rubric that assesses the basic
knowledge and communication skills of our students. It also addresses the dispositions and
attitudes of the students relative to those expected according to the standards.

From this assessment, we are able to identify students who have areas of weakness, and we can
meet with these individuals and create plans for them to rectify these shortcomings. A sample
report from the Block I Rubric is included in the appendix (Appendix 2). We are also designing
a database that will provide summary data about the areas of weakness that are showing up in the
student pool. (Appendix 3)

Benchmark II is a performance task designed using Grant Wiggin’s “Understanding by Design”
framework. (Appendix 4) This task asks candidates to demonstrate their ability to assess the
prior knowledge of a student in relationship to a specific concept or standard. The candidates
select a provocative task or question and interview a child about a particular mathematics
concept (elementary) or a content area standard (secondary) and write an analysis of the child’s
understanding. They also reflect on their own performance as an interviewer and assessor.

These assessments are scored holistically using a rubric and when a candidate fails to pass the
benchmark, we review the candidate’s other performance indicators—course grades, Benchmark
L, test scores, application information, and so on to decide whether the student should be asked to
redo the benchmark or asked to leave the program.

Benchmark I11 is a more elaborate performance task modeled after the Initial Teacher Induction
Portfolio designed by the Indiana Professional Standards Board. This benchmark requires the
candidates to develop a portfolio with several components including a video of their teaching, an
analysis of students’ learning, and a self-assessment of their teaching performance. (Appendix
5) We have only completed a pilot run of this assessment at the secondary level.

We have other measures in addition to these Benchmarks. We are in the process of
incorporating the standards (IUPUI Principles of Teacher Education--Appendix 6) into each of
our syllabi and working on making distinct links between our assignments and the standards.
We also have students do self-assessments of their competence in relationship to the standards.



(Appendix 7) Most of our teacher education faculty are fully aware of the standards and working
to assess students’ achievement of them in these less formal ways.

Cur area of weakness at this time is in the areas of specific content knowledge. Our performance
assessments are not designed to provide definitive feedback about whether our students know the
content that is expected. Our students take PRAXIS tests in reading and elementary education or
in the content areas (secondary). But we have only begun to discuss with the faculty in Liberal
Arts and Sciences what we can do to design more effective measures in this area. We are
‘thinking about asking students to outline the major concepts and inquiry methods of their
discipline as an application requirement.

2) What data does the program have in terms of preparing candidates to link both
instructional planning and assessment of student learning with P-12 standards?

Both our Benchmarks II and 11 are linked directly to the candidates’ abilities to assess P-12
student learning. The Benchmark II is an individual assessment of what a student knows and can
do relative to a standard or concept. The Benchmark III asks students to demonstrate their
ability to plan a unit and lessons that reference the Indiana P-12 Academic Standards and asks
them to provide evidence of student learning.

At this point in time, we do not have much data to analyze in this area because we only have
Benchmark III portfolios from 7 secondary teachers. But these have been powerful first
assessments. It is clear in an analysis of these pilot portfolios that our students are not very
accomplished at documenting P-12 learning. The assessment of student learning is almost non-
existent in these portfolios despite the fact that the guidelines specifically request the candidates
to include student work and an analysis of their learning.

3) How will you (do you) judge the teacher candidate’s impact on student learning?

Our teacher education program is school-based, and our students are experiencing multiple
opportunities to teach and assess student learning. And there are repeated course assignments
that ask the candidates to evaluate their impact on student learning. Our best formal measure of
student learning is the Benchmark III assessment. We are in the process of designing a rubric to
help with our judgments of teacher candidates’ impact on student learning (Appendix 8), and we
have now shared three Benchmark III portfolios and video tapes of student teachers with
different audiences (Liberal Arts and Sciences colleagues, public school teachers and
administrators, Teacher Education Faculty, and student teacher supervisors) to begin to work out
agreements about where the performances fall in relationship to what we should expect. While
the data has not yet been compiled from rating sheets used during these sessions (Appendix 9),
there has been general agreement that these first performances do not meet our standards. They
have, in effect, become anchor performances that we can use to calibrate the rubric.

These portfolios also suggest that everyone has a role to play in improving the level of
performance our students can achieve because the content in the portfolios and the pedagogy
displayed in the video tapes was considered problematic by both the non-education faculty and
the education faculty. It is clearer than it has been at any time leading up to this point why we



need to work together on the curriculum for prospective teachers. The most distressing finding is
that in these first portfolios, the candidates do not demonstrate any clear conceptual
understanding of the disciplinary knowledge they are trying to teach. We have to begin to
usipack where things break down, and to build better linkages between the content area classes
they take in Arts and Sciences and the pedagogy skills we are teaching in our teacher education
classes.

4) Has the work you have accomplished in STEP changed your perception of what needs to
be done?

Without doubt our involvement in STEP has heightened our awareness that the faculty in Arts
and Sciences are partners in teacher education and that our new teachers have to be able to
produce and document P-12 student learning. These are critical understandings that we are
working to translate into practices that improve the quality of our teacher candidates’
performances.



APPENDIX 1

IUPUI Learning to Teach/Teaching to Learn
Benchmark | RUBRIC

Semester: Falld Spring O Year: 200___

Student:

Knowledge and Habits of Mind -

Positive Indicators Negative Indicators

Personal Development Plan Required

Demonstrates understanding of the central Demonstrates some gaps or misconceptions

concepts and content taught in the block. about central concepts and content of the

block.

Has good foundation of prerequisite Lacks essential prerequisite knowledge.

knowledge

Engages in critical thinking and personal Avoids or lacks development as a critical

inquiry. thinker. Shows little depth in reflections.

Attentive and active during class activities and Frequently inattentive or overly self-centered

discussions. in class.

Respectful of peers and instructors. Disrespectful of peers or instructors.

Diligent in fulfilling assignments and preparing Careless about assignments and preparation

for class. for class.

Efficacy guided by conscientious self- Misjudges personal strengths or weaknesses

assessments. Willing to take risks. when self-assessing.

COMMENTS:

Written and Oral Communication

Competent writing. Writing may show improvement, but the

> Insightful, solid content. quality is still an area of serious concern.

> Appropriate language. » Underdeveloped content.

» Good organization. > Language problems.

»  Fluent. > Underdeveloped organization.

» Concise. > Requires rereading and filling in gaps.

» Few mechanical errors. > Many mechanics errors.

Speaks clearly and models Standard English. Speaks in a nonstandard dialect when it
would be more appropriate to model Standard
English

COMMENTS:




Interactions with Teachers and Students

APPENDIX 1

Positive Indicators

Negative Indicators
Personal Development Plan Required

Establishes good rapport with teachers and
students.

Shows little aptitude for building rapport with
teachers and students.

Comes to field placement experiences
prepared with plans and resources.

Comes to field placement experiences
unprepared.

Takes the initiative to ask questions and help
where needed in the classroom or school.

Takes little initiative to become involved in the
classroom or school.

Demonstrates enthusiasm for teaching and
seeks success for all students.

Very tentative about teaching and easily
frustrated by students.

COMMENTS:

Disposition and Professional Behavior

Focuses on the positive

Complains. Blames problems on others.

Makes adjustments as necessary.

Struggles with interruptions and changes.

Works well with different personalities and
cultural backgrounds.

Occasionally displays negative attitude, bias
and/or prejudice.

Appreciates multiple perspectives.

Prioritizes personal perspective.

Willing to give and receive help.

Not attuned to the needs of others or open to
constructive feedback.

Commits to being in class. Takes
' responsibility for making up work.

Misses 3 or more days worth of classes. Makes
little effort to make-up work.

Commits to being on time.

Not consistent about being on time.

Meets deadlines.

Turns in late assignments.

Has good organization.

Lacks effective organization

Neatly, appropriately dressed.

Grooming or dress is often inappropriate.

COMMENTS:

OVERALL COMMENTS AND/OR RECOMMENDATIONS:

EVALUATOR 1:

EVALUATOR 3:

EVALUATOR 2:

EVALUATOR 4:




APPENDIX 2

INDIVIDUAL PLANS FOR
PROBLEMATIC BLOCK I, OPTION 3 INTERNS

The following interns were identified at the end of Block | as having a number
of deficiencies that were serious and of concern to the team of Block |

instructors. During the final interviews at the end of the semester, each of
these interns was given a plan to guide their academic work and/or behaviors

for Block Il. Listed below are those specific plans.

Student 1:
e Demonstrate more effective organizational skills

e Turn in all assignments when they are due
e Stay current with all the readings for all courses

Student 2:
e During the winter break, read Writing Down the Bones. Relate the ideas in
this book to the first three chapters of Creating Classroom.. For each

chapter submit a 2-3 page report on the connections that were made.
This work is due January 8 (the beginning of the spring semester).
e During Block I, attend sessions at the Writing Center at least once a

week. Verify attendance.
e During Block I, demonstrate the development of critical thinking skills

through journal writing.

Student 3:

Demonstrate more effective organizational skills
Turn in all assignments when they are due

[ ]

e Stay current with all the readings for all courses

e Demonstrate a more positive attitude in all the Block Il courses
Student 4:

e Turn in all assignments when they are due
¢ Demonstrate a more positive attitude in all the Block Il courses
e Demonstrate a personal commitment to all Block Il requirements, including

8AM - 5PM time frame.



