Indiana UniVersity
School of Education
Indianapolis

2002 - 2003




TABLE OF CONTENTS

PREFACE: Principles of Teacher EAUCAtion .......ccoveveiveienieienneeeicenreeeescesestessesesesssssssesesnns 1
LTTL LOZO ceoririiiniircneinienneteseeeeecieesestessnesessassessessaessaessesssesassessesstessasssansaessesssnsasssessssssessssssssenss 3

CHAPTER I: THE STUDENT TEACHING PROGRAM

Organization of the Student Teaching/Practicum EXPerience .........ccuveererereerienrerneneesesesnenns 5
Standards for the Student Teaching EXPerience........ouvieivinivnnneenrivrcnnieninencsenesersnseseeees 8
Course work/Employment During Student Teaching.........cccovceeveereennecreenrernrnioreenanns 8
Substittite TeaChINgG......crveeeiveerreccirenierriireceeseresseessesesssesessassessassassassessassessassasssssssans 9
AMEINAANCE ...oveveveeriarenrieenresteneeierestesessessesseasessessssessasssssessassessessassessassessensesssssessessssonse 9

SHOW DIAYS ceretieiiiiicteceitecenestsseee e stessessaessseessssssssrnsesssssesssestesssassassssessessosssensessonnons 9
VACALOMS «vevvererneereesnesrenassessesessessesnssesessessessesssessssssssarsssssessessessessesserssssessestossassonsassesesss 9
Transporting STUAENLS. .......ccveeeieeierineererreestenceeensesessesiessessesssssaessessessessessesnessssassassnse 9
TACKET SIIKES ....ecrereeeiiecicienteieiereneresesee e iess s sae s e ssessessessesses s bsesassessnrsessessstnsse 9
Corporal PUNISDIMENL .....coviviniriniiniieseriiicnisiniesistesseesreisssssnssssansssssssssesssssssassnsaens 10
Withdrawal/Incomplete/Failure ..........c.cccevviriereninineiennenenenenissesssssesssserssssessesesenes 10
TUPUI Sexual Harassment POLCY .......cvvvvvveenenniniennienieeneesecnesiesssssesessessessesssesesnees 10
Requirements for the Student Teaching EXperience ..........ouveveriececininiennnnenenennscsnernnnes 10
Schedule for Student Teaching/PractiCumn ........coveveerveerrerersecenseessersssessssersessssessenenes 10
Experience ReCOTd......uiiiimiiiiiinnciciniiccciininiecesstsee et st seeesesesnessnens 10
SEIMUMATS ...vverueeeeeierensienseeseeseesesssessessartessessssessassesssesessessesstessasssessssssessasssansesssensansessas 11
Individual Conferences. ... .oueiierenenneninincenreenrisrenieeseesiessessesiessessessesssssessssssssessssenes 11
RefleCtive JOUITIALS...ovcoveeveieereetiieeeccareeeseessateeesesesseasesesssssesossesstessssssseessessossossnssos 12

TeStS fOr LACEIISUTE ....vecvirierrenienieeeriicnreneseesresseessesseesessasssesesssessessessessasessensassassesseserss 12

A SSESSITICII .auveveeereireneessesseesserasessessssesesseessesssssssessessansnsasssesssesssesssassesssonsanssessssntesssssnesaessessene 13
Collection Of Data .....ccviverricerieenncncieesenseereeeeessessesesessesssessessesssssesssssessesessessesseses 13
Framework For Beg. Teacher Professional Practice...........ocoviviinnucriiinininininnnns 13
Progressive LLOZ .. iirinenecineninrinniesseestseinessessssssesessseessesssessssssessessssssessessanses 14

Midterm GOals ...ccviererseenierencrinientiieeesiesteeesstssesstsstsssesassnsssssessassessassessessssssssensessans 14

FINAL PLOFILE c..eovevvceeecrerve s testssese st esssbessssssssssssssssssssssssassssassssassnsassassasens 15

CHAPTER II: GUIDELINES FOR STUDENT TEACHING/PRACTICUM PERSONNEL
Role of the Student Teachier ...t cessessnessssessessessssresesessens 17
Role of the Supervising Teacher ..ot seaeas 19
Role of the UnIVErsity SUDEIVISOT ....c.ccccerinriereererierieriessessesssessessessessassessassassessessassessessssssssesens 21
CHAPTER III: STUDENT TEACHING/PRACTICUM ACTIVITIES

LeSSOM PIANNIING...ccvivveiiieciiiriiriineniterteseresesieseesssssessssssnessesosssssasseessesssesssassssssassasssessassessnsnes 23
INStrUCHONAl SErALEZIES. . ccuviieiieririrreeriesreneerenreeresreesete e e sseesaesssesssesstssseassesssessassasssenssessensessassns 24
Classroom ManageImMenL......cc.coceviererrerenesrssieresesstsssesseessesssssessessinssssessnesssssansansentensessssessassose 25
ODSEIVALIONS covvcvirierisiererisiriiineriiiestsses e sssssssestsssessssssasatsnsasasssesssssasssansns s 26

Fastaffimbarmick\S Thndbk-97-98



APPENDICES

A. Suggested Activities for the Supervising Teacher

During the First Few Days of Student Teaching.............ccoovvevvervevenrerereerseeeeeeeeens 29
B. Suggested Activities for the Student Teacher During

the First Few Days of Student Teaching ..........ccccueueueeierereereernrieiiereennsreeseseseseseens 31
C. EXperience ReCOTd... ...ttt sest st eeeen 32
D. Schedule of Student Teaching..........c.ccorvereererennenen bbb 33
E. Pre-Observation Conference REPOTL ......ccveuivvveeeeririniereiercrererieiseesesessesesesessssesseenns 35
F. Student Teacher's Reflection Form for Lesson Plan..........cccovveviivinieeercereiereereenne. 36
G. Framework For Beg. Teacher Professional Practice............coouviveererereeveeesereeneseennnn. 37
H. Progressive Lo ....cev it nss e sesse e sssss st esesse s sas st e e sssenes 55
I MIALETINN GOALS ...ttt ettt et et ere st et st sesee e seens 61
J. FINAL PrOfILE .....oveeiieeictieetcceetctcctet et s bt be st st ssse st e s e e e nene 63
K. Reflective JOUITIAL..cuvcuviireiniiriiieiecesee st eetteeteeeeeeesseeseessesssessesssesseessessesseessesssessssssons 65
L. Withdrawal/Incomplete/Failure FOIm.......coccuueiveiivirinieriririsieine s sesssesssesssssnes 66
M. LLeSSOM PIAN ...ttt ettt s ae sttt s ee s none 67
N. 101 Ways to Praise @ Child ...........cooviiiiiiiiiiciieirceeeireeeeeevecesssesseseesssssessessenns 68
O. Form for Structured Observation of @ Lesson..........cvviiiniiinineencineeeeseseeseseeeeeesseeens 69
P. Analysis of Classroom Management TechniqUe ..........o.ovvvvevivierneeeevererersseseeseesesseens 71
Q. Teacher Verbal Behavior FOITN ..ot s eseeeesnens 72
R. Coding Scale of Classroom Social Environment.............occveviiviseveeceeeresneeseensenenes 73
S. Teacher Space UHHZAtON. .....cccoivuiiiiiieicieerecreieeres et et se st ess et s seaea 75
T. Diagram of Verbal INtEraction ...........coveueeeiiiverisiciieincteeeresteseseeseeesssesessessesesseseas 76
U CUltural ASSESSINENL.....c.cevveerereeeieiinteiieteneeereesseseresesesssassessesssesesboresestssessssessseasesns 77
V. Student Academic Behavior..........couiiiiiieneciinreeenee e sesessesessosons 79
W. ShadOWIng FOIM .......coiioiiiieeecctce et ettt st ea e seses e ssesessassesans 80
X. Software Selection GUILE.........c.cuccieeceeriiinierireieereteesre et esesaereseststsssssssenesneeens 81
Y. AGTECIMECIIL c..ceeniviuirecieirieststerterete et ese e ssesssbessesessesessesessestessesossassssosessasessossessosensesen 83

REFERENCES . . e e e e 87

F:\staffimbarrick\S Thndbk-97-98



This handbook is provided to all participants in the IUPUI Student Teaching Program as
a practical reference. We have attempted to reflect the changes that are occurring in
professional teacher education and to provide helpful information and tools to facilitate
the collaboration among the student teacher, supervising teacher, university supervisor,
and the Office of Student Teaching.

Without dedicated professionals willing to devote their time and share their expertise, we
would not be able to provide our students with such a valuable experience as student
teaching. We dedicate this handbook to all the teacher, principals, university supervisors
TUPUI staff and faculty, and the educators of tomorrow. '

okt Jrodils Rt S Hasann

Dr. Khaula Murtadha Dr. Linda L. Houser
Executive Associate Dean Assistant Dean for Student Services
School Qf Education School of Education
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PREFACE

Teacher education programs and teacher licensing are changing in Indiana and around the
country. There has been an explosion of standards for the teaching profession. While each set of
professional standards describes knowledge and skills unique to a particular discipline or level of
teaching, all of the standards share a common set of core principles. The School of Education at
IUPUI, along with colleagues from the public schools, has worked to articulate the principles that
describe a professional who is prepared to meet the complex challenges of education.

The National Board for Professional Teaching Standards, INTASC (Interstate New Teacher
Assessment and Support Consortium), and IUPUI are united in their view that the complex art of
teaching requires performance-based standard and assessment strategies that are capable of
capturing student teachers’ reasoned judgments and that evaluate what the student teachers can
actually do in authentic teaching situations. Therefore, the student teaching experience at IUPUI
1s grounded in performance-based standards and emphasizes assessment strategies that move
beyond the traditional checklist. The IUPUI Principles of Teacher Education serve as the basis
for our teacher education program.

IUPUI
Principles of Teacher Education

Principle 1: Conceptual Understanding of Core Knowledge - the ability of teachers to
communicate and solve problems while working with the central concepts, tools of inquiry, and
structures of different disciplines. For secondary students, this means developing rich expertise
within their chosen discipline.

Principle 2: Reflective Practice - the ability of teachers to step outside of the experiences that
make up teaching and to analyze and critique the impact of the experiences and context from
multiple perspectives.

Principle 3: 7eaching for Understanding - the ability of teachers to draw on their knowledge and
frameworks to plan, implement, and assess effective learning experiences and to develop
supportive social and physical contexts for learning.

Principle 4: Passion for Learning - the ability of teachers to continually develop their own
complex content and pedagogical knowledge and to support the develop of students’ habits of
continual, purposeful learning.

Principle 5: Understanding School in Context of Society and Culture - the ability of teachers to
value and teach about diversity, to recognize the impact of social, cultural, economic, and political
systems on daily school life, and to capitalize on the potential of school to minimize inequities.

Principle 6: Professionalism - the ability of teachers to be active contributors to professional

communities that collaborate to improve teaching and student achievement by developing shared
ethics, standards, and research-based practices.
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INTASC STANDARDS

Principle 1: The teacher understands the central concepts, tools of inquiry, and structures of the
discipline(s) he or she teaches and can create learning experiences that make these aspects of
subject matter meaningful for students.

Principle 2: The teacher understands how children learn and develop, and can provide learning
opportunities that support their intellectual, social and personal development.

Principle 3: The teacher understands how students differ in their approaches to learning and
creates instructional opportunities that are adapted to diverse learners.

Principle 4: The teacher understands and uses a variety of instructional strategies to encourage
students' development of critical thinking, problem solving, and performance skills.

Principle 5: The teacher uses an understanding of individual and group motivation and behavior to
create a learning environment that encourages positive social interaction, active engagement in
learning, and self-motivation.

Principle 6: The teacher uses knowledge of effective verbal, nonverbal, and media communication
techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Principle 7: The teacher plans instruction based upon knowledge of subject matter, students, the
community, and curriculum goals.

Principle 8: The teacher understands and uses formal and informal assessment strategies to
evaluate and ensure the continuous intellectual, social and physical development of the learner.

Principle 9: The teacher is a reflective practitioner who continually evaluates the effects of his/her
choices and actions on others (students, parents, and other professionals in the learning

community) and who actively seeks out opportunities to grow professionally.

Principle 10: The teacher fosters relationships with school colleagues, parents and agencies in the
larger community to support students' learning and well being,
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The Learning to Teach/Teaching to Learn logo represents
the multiple facets of the LT TL program.

Principles

Standards
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The Principles of Teacher Education are at the core of
Leaming to Teach Teaching to Learn. They synthesize the
school’s vision for urban teacher preparation and the stan-
dards for performance and learning into a manageable and
memorable framework. All aspects of the program—
curriculum, field experiences, assessments, planning with
arts and sciences faculty, conversations with students, work
with cooperating teachers and school personnel—reference

the Principles for guidance.

A variety of standards and knowledge bases are used to
guide program development. These include both discipline-
based standards for new teachers as well as student aca-
demic achievement standards for P-12 schools. The pro-
gram builds on the [UPU! Principles of Undergraduate Leam-
ing and general education curriculum as it prepares educa-
tion professionals to meet the INTASC (national standards)
and IPSB (state standards) for beginning teachers.




The curriculum is our articulation of what we teach and how
we teach it. The coursework is blocked so that faculty collabo-
rate across disciplines and focus on shared inquiry and deep
conceptual development. The courses are carefully sequenced
so that new experiences build on previous learning. Each
strand of the curriculum is coordinated to different sets of stan-
dards and develops the knowledge, skills, and dispositions
needed to teach children and youth in different contexts and Curriculum

levels.

Reflection is systematically built into the program. Interns are
taught to use technology as a tool for organizing and synthesiz-
ing their learning. They talk about their experiences and write
in journals as they engage in cycles of learning and teaching.
They learn that teaching requires constant critical thinking and
problem solving. In a similar fashion, the faculty meets regu- Reflection
larly to collaborate as teacher researchers who discuss their Y §
questions, collect data and student work, and share in the
analysis and evaluation of the program.

Partnerships with schools in the community are key to the
program. IUPUI interns practice what they are learning in their
courses and experience the diversity of urban schools as they
work with children and teachers. Whenever possible, classes

Partnerships

are taught onsite at partner schools, and each block in the cur- 4 _
riculum has a field experience component planned in collabora- (/8 ,5&’;"
tion with teachers at a partnership school site. IUPUI facuity ’920 ‘\@
members, school teachers, and [UPUI interns have created a L40)

learning community focused on learning to support children’s
learning.

The Unit Assessment System provides multiple measures
for evaluating intern performances and program quality. Stu-
dents demonstrate their achievement of the professional stan-
dards in the contexts of authentic teaching experiences in the 5
schools. Time is set aside at the end of each semester to Assessment
evaluate performance tasks and portfolios. This data, along
with data collected about the performance of graduates, is
used to evaluate the effectiveness of the curriculum and other
program features. Regular dialogue with stakeholders makes
continuous improvement an ongoing process.
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CHAPTER 1
THE STUDENT TEACHING PROGRAM

Organization of the Student Teaching/Practicum Experience

Student teaching and practicums are unique experiences filled with opportunities for
personal and professional growth. These experiences are teaching learning processes that have a
structure similar to that followed in any good instructional setting: orientation, induction, and
culmination.

Phase 1: Orientation

The orientation period for a student teacher is ongoing throughout the student teaching
experience. Piland and Anglin (1993) identified four stages of student teacher development:

Stage 1: Fear/Uncertanty. Prior to entering and during student teaching, student teachers express
concerns and experience fear, nervousness, anxiety, frustration, and uncertainty. They enter the
experience with expectations, excitement, goals and questions. Self-esteem 1s either high or low.
Questions center on unknown and "how to." Fears center on the unknown.

Stage 2: Socialization. Student teachers move through a socialization process. It is important to
be liked as an individual and respected as a person in the role of a teacher. It is important to be
accepted by the supervising teacher, pupils, and staff. Confirmation is obtained and confidence
gained when the student teacher feels successful in the teaching of the lesson, receives positive
responses from the pupils about the lesson, and receives positive feedback from evaluations. Trust
begins developing with the supervising teacher. Knowledge base of content to be taught is
reviewed. Classroom management begins.

Stage 3: Autonomy. Student teachers want control and the opportunity to take charge of the
classroom and management of the pupils. Student teachers want to function in the authority role,
to be able to discipline pupils, and to make decisions regarding the planning of the lesson and the
content to be taught. They begin to develop autonomy, and receive or want permission from the
supervising teacher to take charge of the classroom. Trust levels are more established.

Stage 4: _Affirmation. It 1s important for student teachers to be affirmed by the pupils. Formal
evaluation, by the supervising teacher and university supervisor, affirm the student teacher's ability
to demonstrate the knowledge and skills of teaching. Self-affirmation is obtained by meeting
personal goals and expectations set at the beginning of the experience. (Henry & Beasley, 1996).

Although orientation 1s an ongoing process, the student teacher’s first few days in the
classroom are critical. Most student teachers’ early apprehensions concern items that are obvious
and well-known to supervising teachers and building administrators; these veterans may forget what
it was like to be a “rookie.” Supervising teachers and student teachers often find it helpful to
address certain topics during the first few days of the student teaching experience. The major
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focus of the student teacher's first few days in the school is learning about the school and its
curriculum, methods, management, materials, policies, and pupils. The student teacher should
use all available opportunities to facilitate this orientation process and be an active participant in
the process. Lists of suggested activities for the supervising teacher and student teacher for the first
few days of student teaching, have been provided in the Appendix (A & B). Utilizing these lists can
facilitate the student teacher's smooth transition into the classroom and school environment. .

Phase 2: Induction

Induction into teaching is the process of changing one's image, status, and performance
from that of a student to that of a professionally licensed teacher. It is process that follows a
pattern of activities that vary, not in sequence, but in duration and intensity.

The induction of student teachers is classified into three categories: observation,
participation, and full instructional responsibility. Differentiation among the three categories is
at times narrow and during the experience the three will frequently overlap. It is most important,
however, for all three categories to be viewed within their individual context but to see also the
relationship of each to the other.

Observation has a particular focus. The observations associated with student teaching
should have a direct focus on instruction and the role of the teacher as a facilitator of instruction.
The process should include pre-observation planning of intent and process, focused attention on
the instruction of the master teacher, and post-observation reflection and analysis.

Some of the topics, which should be observed for their relationship to instruction and
learning, include:

School and school system admimstrative procedures

Variety of teaching techniques - including those used in grade levels and subject
areas other than that in which the student teaching is being done

Classroom management procedures and techniques

Pupil interaction, particularly as it is related to learning

Pupil-teacher interaction

Uses of instructional media and materials and technology

Physical conditions of the classroom and school as they affect instruction and
learning

Classroom environment and student diversity

Auxihiary services

Community resources

e

N

o ©®

The purpose of structured observation is to help (1) the student teacher focus upon the
critical elements in the instructional and management processes and (2) provide a frame of
reference that the student teacher can begin to apply in a lifelong, self-evaluation process. The
purpose is not for the student teacher to engage in evaluation of the supervising teacher or other
teachers who agree to be observed.
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Participation includes those activities that engaged the student teacher in instruction with
limited observation but which precede whole class and full instructional responsibility. These
include a wide variety of possible activities ranging from working with individual students on a
tutonal basis on a single topic, to working with small groups for the same purpose, to teaching the
whole class a segment of a topic or unit. It can also include such things as grading student work,
preparing materials, preparing lesson plans or assisting the supervising teacher in a team teaching

situation.

Full instructional responsibility must be gradual and yet have as its final intent as complete

responsibility as is possible.

a.
b.

The process usually begins with responsibility for a single class, group, or subject.
Full instructional responsibility, even for a single class, group, or subject, should not
begin until after orientation, observation, and at least some participation activities
have occurred.

Classes, groups, or subjects should be gradually added to the load of the student
teacher, as competence is exhibited and confidence is gained, until the student has
assumed all of the instructional responsibilities of the supervising teacher.
Individual circumstances in the classroom or schedule may preclude total
assumption of instructional responsibility on the part of the student teacher. These
situations should be brought to the attention of the university supervisor so that
modifications, if necessary, in the schedule of the student teacher can be made.
The period of full instructional responsibility must last a minimum of four weeks
per assignment in order to provide ample opportunity for the student teacher to
grow and develop and to allow time for constructive feedback reflection, and
change.

Phase 3: Culmination

Student teaching will end and the student teacher will be gone. It seems only logical to plan
to culminate the experience with specified activities just as it did to begin the experience with
planned orientation. This final period should include: :

1.

2.

O

Transition of instructional and non-instructional activities from the student teacher
back to the supervising teacher. A gradual transition is suggested.

Preparation of the pupils, particularly the younger ones, for the departure of the
student teacher. An explanation that departure is not synonymous with failure may
seem unnecessary, but without explanation it is a possible assumption.
Finalizations of all assigned responsibilities—grading, report, final evaluations,
recommendations, etc., and return by the student teacher of school property to the
supervising teacher.

Intensive and directed observations after the student teacher has truly experienced
the reality of teaching.

An in-depth analysis of the experience, including recommendations from the
supervising teacher about now to continue improvement as a teacher.
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In the best of situations there need be no end to the relationship between the student
teacher and supervising teacher. Many assignments result in a lifetime of continued friendship,
contact, reinforcement, and help. And frequently a student teacher and supervising teacher find
themselves peers in the same school.

Since students do vary in their abilities, personalities, preparation, and experiences, it may
be appropriate to modify the organizational pattern in individual cases. Modification almost always
means a change of emphasis or a change in the amount of time devoted to a specific phase or
some aspect of a particular phase. Rarely, if ever, can or should modification mean elimination of
one or more of the parts of the total experience.

The timing of each of these phases depends on the number of weeks the student teacher
will be in a classroom. The normal length of a student teacher’s assignment 1s 8 weeks. The
following chart can be used as a guide for the sequencing of the student teacher experience.

EIGHT-WEEK PHASE SEQUENCING

WEEKS 1 2 3 5 6 7
PHASE 1 Orentation as Needed
Orientation < >
PHASE 2 Observation
Induction < >
Participation
<>
Full Instructional Responsibility
< >
PHASE 3 Culmination
Culmination ' < >

Week 4 = Midterm Conference Week 8 = Final Evaluation Conference

Standards for the Student Teaching Experience

Course Work/Employment During Student Teaching

Student teaching is a full ime commitment. A student's experiences during this time will
have a tremendous impact on future development and success as a classroom teacher.
Consequently, students are expected to refrain from taking courses or working during the actual
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student teaching experience. However, the Office of Student Teaching realizes that certain
students may have unique situations. Students, who feel they need special consideration, should
contact the Assistant Dean of Student Services at [TUPUI (274-6842).

Substitute Teaching

A student teacher may not act as a paid substitute if the supervising teacher is absent.
The student teacher may maintain leadership of the class if the supervising teacher is absent for a
brief time during the full-time teaching period and if the principal designates a teacher-in-charge
who 1s an employee of the school corporation. Student teachers are not employees of the school
nor under contract with the school system/district. Student teachers may not receive any payment
from the school during the student teaching experience. This includes stipends for coaching or
other extracurricular activities.

Attendance

The student teacher is expected to be in school every day for the full term of the
experience. More than THREE absences for ANY reason during the student teaching semester
(not each individual experience) will result in an extension of the student teaching experience(s).
In cases of illness or emergencies notify the school, the supervising teacher, and the university
supervisor prior to the absence, if possible.

Snow Days

If the student teacher's school is dismissed for snow, and the faculty is not expected to
report, then the student teacher will not be expected to report to school on that day. If total snow
days for the student teaching semester (in combination with other student teaching absences) total
5 or more days, the student teaching experience(s) may be extended.

Vacations
Student teachers will observe the vacation schedule of the school to which they have been

assigned, not the TUPUI vacation schedule. Vacation days will not be counted toward the required
number of days needed for an assignment.

Transporting Students

Student teachers should not transport any student(s) in personal vehicles. All arrangements
for transporting students should be made through the school.

Teacher Strikes

Student teachers who may find themselves in a school where a strike is taking place should
contact their university supervisor or the Office of Student Teaching immediately. Student
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teachers should remain away from the building and should under no circumstances serve as a
substitute in the classroom of a striking teacher.

Corporal Punishment

IUPUI student teachers are not allowed to administer corporal punishment nor may they
serve as a witness if someone else administers corporal punishment. There are no exceptions!

Withdrawal/Incomplete/Failure

If a student teacher withdraws, does not complete, or fails the student teaching/practicam
experience, the appropriate form must be completed by the university supervisor, shared with the
student teacher, and signed by the umiversity supervisor, Assistant Dean for Student Services, and
student teacher. A copy of the form is in the Appendix (L).

IUPUI Sexual Harassment Policy

TUPUI is committed to the principles of equal educational and employment opportunities
for all persons and to positive action toward the elimination of discrimination in all aspects of
university life including student teaching. Any concerns about possible sexual harassment during
the student teaching experience should be directed immediately to the Assistant Dean for Student
Services.

Requirements for the Student Teaching Experience

Schedule for Student Teaching/Practicum

Each student teacher 1s required to develop a schedule for student teaching/practicum, in
conjunction with the supervising teacher, and send it to the university supervisor during the first
week of the student teaching experience (see Appendix D). Two different forms have been
provided. Your university supervisor may designate which format he/she wants you to use. If
there 1s not a designated form, then you may select the form that best fits your situation. If
schedules vary from day to day then multiple copies may be sent. If changes in the schedule occur
during the student teaching experience, a revised form should be sent to the university supervisor.

Experience Record

Student teachers are required to keep a record of time spent in three categories: Teaching,
Preparation/participation, and Observation (see Appendix C). A separate record should be kept
for each student teaching/practicum experience. At the end of each experience, the signature of
the supervising teacher should confirm total hours. Student teachers should mail the completed
forms to the Office of Student Teaching or give them to the university supervisor. These forms
are kept on file at IUPUI and used in when there are inquires about out-of-state certification.
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Seminars

Student teachers are required to attend seminars held by the university supervisor
throughout the student teaching/practicum experience. These seminars afford the student teacher
an opportunity to share ideas and acquire new and pertinent information about the teaching
profession.

Individual Conferences

If student teachers are to grow professionally, they must successfully interact with their
supervising teachers. Conferences should focus on analysis, information sharing, ideas and/or
evaluation. The conference should help student teachers understand the role of a teacher and
help them become more aware of their skills and how to improve them. Conferences usually take
two forms: the pre-observation conference and the post-observation conference.

Supervising teachers are encouraged to conduct pre-observation conferences with the
student teacher prior to each formal observation. A sample pre-observation conference form is
provided in the Appendix (E). This form lists characteristics of the learning environment, learners,
and the lesson that student teachers should consider as they prepare to present a lesson. As the
supervising teacher and student teacher discuss these characteristics, the supervising teacher may
want to write down notes in each category. This form can then be used as a guide during the
observation. Later the form can be used to help determine the agenda of the post-observation
conference.

Using this form during the pre-observation conference also helps the student teacher
understand the important components of a good lesson and facilitates a conversation between the
supervising teacher and student teacher about what the supervising teacher will be looking for
during the observation. This will lessen the uncertainty that the student teacher may feel
concerning the formal observation. Although the supervising teacher may not want to use this
form for every pre-observation conference, we strongly encourage using this form for pre-
observation conferences conducted early in the experience. The supervising teacher as -
appropriate may also use additional observation forms (Appendix O-V).

Post-observation conferences should be conducted as soon after each formal observation as
possible. The most critical aspect of these conferences is the creation of an open exchange that
permits and encourages improvement. The goal of the post-observation conference is to help the
student teacher become a better self-analyzing, self-evaluative professional. The supervising
teacher should encourage the student teacher to be an active participant in the conference. The
student teacher can prepare questions about topics that concern him/her prior to the conference.
A Student Teacher's Reflection Form for Lesson Plan is provided in the Appendix (F). The
student teacher may want to complete this form prior to the post-observation conference and use it
to discuss the lesson at the post-observation conference. The student teacher should plan to discuss
ideas, ask questions, and take action on the recommendations made as a result of the interaction.
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Retlective Journals

A journal 1s a valuable means of reflection and development, and student teachers are
expected to maintain a journal throughout student teaching. It is by reflecting on teaching, thinking
about it and trying to express it is words that student teachers begin to transform the behaviors they
have copied into concepts for themselves. Itis these concepts that give them an understanding of
the teaching processes they have engaged in. These reflections are therefore essential if the student
teachers are to increase their own control of their teaching. (Furlong & Maynard, 1995)

The journal may follow one of two formats. One type of journal is kept in conjunction
with the supervising teacher using a loose-leaf notebook. The student teacher records questions
and comments on the left side of the journal and leaves it for the supervising teacher who then
responds to each of the student teacher's comments and leaves his/her own questions for the
student teacher. This style of journal keeping is especially useful for student teachers and
supervising teachers who are finding it difficult to arrange frequent face-to-face communication. A
form for this type of journal is provided in the Appendix (K).

The second type of reflective journal is shared with the university supervisor. In it, student
teachers reflect on their experiences and perceptions of student teaching. This type of journal
gives student teachers an opportunity to strengthen their learning and their professional
development through introspection and self-analysis. This type of journal should include:

1. commentary on classroom activities

reflections on discussions with the supervising teacher or other professionals in the
building

perceptions about individual incidents or students

reflections on one's own performance

reactions to classroom observations, special services, and school activities
reflections on specific lessons, interactions with students, or materials/activities used
in teaching

7. 1deas about teaching techniques

ro

AN

During the first observation or seminar, the student teacher and university supervisor
should discuss which type of journal would most benefit the student teacher. Of course a student
teacher may elect to use both types of journals.

Tests for Licensure

To receive licensure from the State of Indiana, all prospective teachers must pass
PRAXIS I: PPST and a relevant specialty area test(s). Elementary majors must also pass a reading
test. The tests should be completed before graduation. An information sheet has been placed in
each student teacher's orientation packet. Additional information can be obtained from
counselors in Education Student Services.
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Assessment

TUPUI understands that assessment can be an educative process that supports preservice
teachers in moving towards the highest standards of teaching excellence. A major effort 1s
currently underway to develop tools and assessments that represent the Principals of Teacher
Education and the standards established by the Interstate New Teacher Assessment and Standards
Consortium (INTASC). The INTACS Standards for Beginning Teachers estabhsh a very
complex and rich view of teaching. They set very high expectations for the next generation of
professionals.

Members of the IUPUI education family are involved in a process to restructure the
teacher education curriculum. In 1999, students will begin taking newly designed courses in a very
specific sequence with thoughtfully designed assessments and fieldwork components. We hope
the new assessment tools we are developing will provide important feedback about the quality of
our new program and our student teachers, but we know this depends on how well everyone
involved in supporting our student teachers understands the new standards and the tools of
assessment. ‘

In the handbook, we are supplying the new student teacher assessment tools (Appendices
G through J). We hope they start new conversations and invite more collaboration among student
teachers, supervising teachers, principals, and TUPUI faculty.

Collection of Data

Supervising teachers are asked to keep an ongoing record of the student teacher’s
performance using the mstruments in Appendices G and H. Grounded in the TUPUI Principles
of Education and the INTASC Standards, these instruments guide the supervising teacher in
observing performance-based criteria for documenting the student teacher’s growth and for future
use in completing evaluations of the student teacher. The supervising teacher and student teacher
should review the Frame work for Beginning Teacher Professional Practice and the Progressive
Logtogether at the beginning of the student teaching experience and discuss what criteria will be
used to assess each category. Student teachers should also document their progress on a
Framework for Beginning Teacher Professional Practice form and a Progressive Logform
provided to them. Both forms should be used at the midterm and final conferences to facilitate
dialogue about the student teacher’s performance.

Framework for Beginning Teacher Professional Practice

This form (Appendix G) reflects the beginning of a framework for observing and assessing
student teachers. The benchmarks contained in this framework reflect the Principles of Teacher
Education and INTASC Standards for Beginning Teachers and represent new standards for beginning
teacher licensure in Indiana. These standards establish a very complex and rich view of teaching, one
that even seasoned teachers find challenging and difficult to achieve. All the same, we are obligated to
change in ways that make these standards more and more possible for student teachers to attain.
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You are mvited to help. As you use this draft framework, feel free to make notes, add
categories, change wordings, correct errors, and otherwise revise the document. It needs to make
sense to student teachers, supervising teachers, principals, university faculty and the public. This isno
small task, so all feedback is important.

To use the framework as an assessment tool, compare the performance of the student teacher
to the levels of performance in each framework. Level 1 represents an unsatisfactory level of
performance at the end of student teaching. Level 2 represents a developing beginning teacher, while
Level 3 represents the proficient beginner. Since these standards are new and challenging, TUPUI
expects that the performance of the successful student teacher w ill be characterized by a mix of
Levels 2 and 3. Level 4 describes extremely advanced performance that only a few individuals will
attain by the end of student teaching.

Student Teaching Progressive Log

The Student Teaching Progressive Log (Appendix H) is intended to be used with the draft of
the Framework for Beginming Teacher Professional Practice. This log should be kept by the
supervising teacher and used as a record of the supervising teacher's ongoing assessment and support
of the student teacher. The supervising teachers should make it a goal to have reflected on the student
teacher's performance in most if not all of the areas included in the framework by midterm of the
student teaching experience and again by the end of the student teaching experience.

The supervising teacher and student teacher should discuss the supervising teacher's log entries
at midterm, and the supervising teacher should use the log to help with writing a final narrative. Atthe
end of the student teaching experience, the log and the Final Profile are to be turned in to the Office
of Student Teaching.

At IUPUI, we are very interested in the level of our student teachers' performances. The log
marked with the supervising teacher's appraisal of levels of performance is important data to [IUPUI as
we continue to develop our assessment system. This document will not be placed in the students'
credential files. Progressive Logs will only be used at this time for evaluation of the assessment
mstrument. Only the Final Profile will be placed in a credential file upon the request of the student
teacher.

Midterm Goals

The purpose of establishing midterm goals is to provide an opportunity for the student
teacher and supervising teacher to discuss formally the progress and performance of the student
teacher and to establish guidelines for the student teacher’s continued professional growth. The
Framework and Progressive Log should be used to complete the Midterm Goals. A copy of this
form is provided in the Appendix (I).

At the midpoint of the student teaching/practicum experience, the student teacher and
supervising teacher should complete the Midterm Goalsindependently. At a conference the
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student teacher and supervising teacher compare and discuss the goals each of them have listed.
At this time, the supervising teacher may modify or amend his/her goals to reflect the jointly
established goals resulting from the conference. The student teacher and supervising teacher
should then sign the supervising teacher’s copy. If the student teacher is in any danger of not
successfully completing the student teaching experience, the university supervisor and Assistant
Dean for Student Services must be notified at this time. Both copies should be given to and
discussed with the university supervisor. The midterm documentation is not placed n the
credential file.

The university supervisor may feel a need also to complete a Midterm Goals form. An
optional version is provided for this purpose. Student teachers should feel free to request that
their university supervisor complete the form to provide them additional feedback.

Final Profile

Potential employers consider the Final Profile as the single most important aspect of the
placement credentials. Consideration is given to all evaluations, but greater credence is usually
attributed to the supervising teacher’s written statements.

The supervising teacher should complete a Final Profile (see Appendix J) using the final
week of the student teaching/practicum experience. The Framework and Progressive Log should
be used to facilitate the completion of the form. A no-carbon form is provided for completing this
evaluation and will be given to the supervising teacher by the university supervisor toward the end
of the experience. University supervisors also have the evaluation form available on disks.

After the student teacher has reviewed and discussed with the supervising teacher the
completed Final Profile, the student teacher should sign the form and then indicate, in the box at
the top of page 1, whether he/she wishes to have the form automatically sent to his/her credential
file when it is received by the Office of Student Teaching Office. If the student teacher does not
give permission to forward the form to his/her credential file, the evaluation will remain in his/her
student teaching file and will only be placed in the credential file if the student teacher signs a
permission form available in the Career Center (BS-2010) at a later date.

The supervising teacher should mail the completed Fina/ Profile and Progressive Log to
the Office of Student Teaching in the envelopes provided. Authorization for payment of the
supervising teacher's honorarium will not be forwarded until the Office of Student Teaching has
received the final evaluation. Processing the honorarium usually takes 6-8 weeks.
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CHAPTERII
GUIDELINES FOR STUDENT
TEACHING/PRACTICUM PERSONNEL

Roles of Cooperating Personnel

Student teaching 1s an experience that 1s set "off-campus,” mmvolves several different types of
mstructors (supervisors and administrators), and is highly dependent upon the cooperation of all the
different personnel. This cooperation is best accomplished when individuals not only know and
accept their own personal responsibilities, but also know and accept those designated for other
members of the partnership. The student teacher, the supervising teacher, and the university
supervisor are commonly called the "triad" partnership since they are the ones most directly
immvolved. Others, such as the building administrator, the Assistant Dean of Student Services, and
university faculty also have contributions to make, but typically are not directly involved on a day-by-
day basts.

The Role of the Student Teacher

The student teacher's role is that of learner and co-teacher. The student teacher is
responsible for studying the teaching-learning process and, with the supervising teacher, shares the
responsibility for the learning of the pupils in the classroom.

The student teacher is a professional member of the school community and therefore
should exhibit professional behavior at all imes. The following are some helpful and practical
suggestions to guide behavior.

1. Be prepared. Give yourself plenty of time to arrive at school promptly. When the school
day has ended, do not ever leave before your supervising teacher is scheduled to leave
the school. If your supervising teacher requests that you stay late to plan, help, or discuss,
you should accept this in a professional manner and provide help in anyway you can.

2. Dress and act professionally. You are a role model for your pupils, not only in appearance,
but also in your language and mannerisms. Your pupils will address you as Mr., Ms., or
Mrs. Professional behavior will help you establish credibility with your colleagues,
administrators, and parents.
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Show initiative. Get involved. Listen and ask questions about the school and your students.
Watch how your supervising teacher handles the class, and volunteer for activities early in
your experience. Assist in housekeeping duties and routine procedures. Participate in
teacher meetings, open house, extracurricular activities, and school events. These things are
all part of your role.

Be open-minded. Your education has prepared you to develop your own teaching style.
However, as a guest in your assigned school, you should respect the policies and
procedures that your teacher has established. While it is reasonable to seek explanations,
avoid open confrontations over philosophical differences. Flexibility is the key to success in
student teaching. Don't become too rigid.

Learn your school policies. Every school will have rules about grading, fire drills, dismissal,
university precautions, and more.

Ask for help. You are learning and growing as a professional. Use your common sense, but
ask your supervising teacher and university supervisor for advice, especially about difficult
situations. They do not expect you to know how to do everything yet. Otherwise, you
wouldn't need to student teach! Request constructive feedback relative to your professional
progress. Accept any criticism with a professional attitude.

Take the initiative for gaining an understanding of the rationale behind and the purposes for

classroom lessons, units, and school programs. Develop (write out) daily lesson plans and
unit plans with the help and approval of your supervising teacher. Each student teacher is
expected to prepare a lesson plan for each day of teaching or high school class period and
share this information with the university supervisor.

Be patient with yourself. Student teaching is a difficult job. Organize your time, get enough
rest, eat well, and avoid undue stress while student teaching. You will perform best if you
are fresh and mentally alert. Most important, enjoy your experience.

Be aware that certain behavior is inappropriate. Student teachers should be aware that
parents and the community may closely watch their conduct. Student teachers should not
socialize with their students and are strictly forbidden to date any of their students during the
student teaching/practicam experience. To do so will result in termination of the student
teaching/practicum experience .
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The Role of the Supervising Teacher

Working with student teachers is a great opportunity and an enormous responsibility. Costa
and Garmston (1987) suggest supervising teachers and other educators make three major
contributions during student teaching. The first 1s modeling. Teachers present a series of images of
professional behavior that student teachers examine at close range. The student teacher is
continuously studying the cooperating teacher and will likely emulate behaviors in the classroom, on
the playground, during faculty meetings, and other activities. The student teacher’s movements,
questions, responses, techniques, attitudes, relationships, degrees of participation, and leadership
will approach those of the supervising teachers.

The second contribution is passing along tools of the trade. We have learned much about
how certain teacher behaviors affect student learning. Teachers must make judgements about the
amount of instructional time allocated to various needs, such as how to give directions, elicit
attention, handle distracting behavior, and manage classroom skills. Supervising teachers have the
opportunity to help student teachers develop these skills and techniques which teachers use to
enhance pupil learning.

Third, develop the intellectual process of teaching. Superior teachers do not simply behave;
there is a complex pattern of intellectual functions that are basic to these teaching behaviors.
Superior teachers make decisions about the instructional process including what to teach and what
questions to ask. Supervising teachers help to develop Ateacher thinking= on the part of student
teachers. That is, supervising teachers should work with student teachers in guiding their thinking
about planning, teaching, analyzing and evaluating what happened, and applying what they have
learned to future actions. These teaching processes are taught, modeled, coached, and refined by
feedback from the supervising teacher.

Barnes (1984) studied cooperating teacher styles and found a number of characteristics that
distinguished between most effective and least effective supervisors. Certain beliefs about teaching
and practices of interaction during student teaching were associated with more effective experiences.
The more effective supervisors believed that:

*

Learning by experience is necessary but not sufficient unless accompanied by
directed reflection about the experience.

* Teaching includes the enculturation of morals and values and community mores to
include awareness of and respect for varying group and individual beliefs and
perspectives.

* Motivation is better than discipline but teachers should be aware of the relationship
between pupil and teacher.

* The work place norms that must be attended to include recognition of

organizational complexity and requirements.
Professionalism means assuming the responsibility to make decisions, having a
degree of control over circumstances, and accepting blame.
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By accepting a student teacher, the supervising teacher assumes the responsibility to:

1. Prepare the pupils for the student teacher's arrival. Create an atmosphere in which the
student teacher has a definite feeling of belonging.

2. Acquaint the student teacher with school policies and procedures. Orient the student
teacher to the faculty, staff, school, school corporation, and community.

3. Provide the student teacher with instructional maternals; a desk, if possible; and access to
student records, audio-visual equipment, technology, and other materials.

4. Acquaint the student teacher with the needs of the pupils, the curriculum pattern, and the
various types of plans for instruction used in the school and classroom.

5. Demonstrate a variety of effective teaching, management, and discipline techniques.

6. Encourage the student teacher to use a variety of teaching and evaluation strategies.

7. Define the extent of the student teacher's authority and responsibilities.

8. Provide the student teacher with the opportunity to assume full teaching responsibility,

under guidance, for an appropriate period of time — but not until such time as the student
teacher has demonstrated both competence and confidence.

9. Provide frequent encouragement, constructive criticism, and recognition of success.
Regularly discuss the student teacher's strengths and weaknesses and make specific
suggestions for improvement of performance.

10. Keep records, and write and submit midterm and final evaluation reports on the student
teacher’s progress and general promise as a teacher. The university supervisor will indicate
when these evaluations are due.

11. Make certain that pupil growth is maintained at an appropriate level while the class is under
the direction of the student teacher.

12. Help the student teacher develop as a professional by (a) supporting in the transition from a
college student to school teacher, (b) helping in the development of an understanding of the
aims and purposes of education, and (c) fostering an atmosphere in which self-evaluation is
valued.

13. Provide time for and maintain communication with the university supervisor about the
student teacher's progress. Remember, the university supervisor is your first line of
communication and is the "eyes and ears" for the Student Teaching Office. Since our
student teachers are placed throughout the state, communication between the supervising
teacher and the university supervisor is critical.
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The Role of the University Supervisor

As a representative of the School of Education and the Student Teaching Ofhice, the

university supervisor assumes responsibility for the supervision of the student teacher and serves as
a hiaison between the School of Education and the personnel of the schools through visits to the
student teacher. The supervisor's responsibilities is to:

1.

10.

Provide pertinent materials to student teachers, university teachers, and building
administrators.

Help student teachers, supervising teachers, and building administrators develop an
understanding of the student teaching program and School of Education requirements.

Conduct orientation meetings with the student teachers and supervising teachers to acquaint
them with their responsibilities.

Assist in the improvement of the student teacher's instructional, management, and discipline
skills through observations and conferences. Prepare a written summary of the student
teacher's performance during each formal visit, and use the summary as a springboard in
providing specific, constructive feedback during the follow-up conference.

Maintain an individual file on each student teacher's progress throughout the length of the
student teaching experience.

Confer with the supervising teacher concerning the needs and performance of the student
teacher. Work as a team with the supervising teacher, drawing on his or her expertise and
daily presence in the classroom with the student teacher.

Provide consultation to the student teacher on a range of topics including professional
ethics, employment services and opportunities, and job seeking skills.

Assist the supervising teacher and the student teacher in the process of continuous
evaluation with particular emphasis on helping the student teacher to develop and use selt-
evaluation techniques.

Report to the Assistant Dean of Student Services any serious problems that arise during the
student teaching experience.

See that all evaluations from the supervising teacher are submitted to the Student Teaching
Office before the end of the semester.
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CHAPTER III
STUDENT TEACHING/PRACTICUM ACTI TITIES

Lesson Planning
(You are only as good as you are well planned!)

Effective planning is the basis of successful teaching. Planning begins with the goals of a
particular teaching-learning situation; encompasses means of attaining those goals, including
materials and activities; and terminates with effective procedures for evaluating the degree to which
the instructional goals have been achieved.

Types of Plans The supervising teacher acquaints the student teacher with the various types of
plans during the first week of the experience. Basic types of planning include long-range plans for
the year or semester, plans of units of work relating to the larger plan, and plans for each day's work
— all contributing to the accomplishment of the major objectives of education.

Cooperative Planning Although the preparation of actual plans is regarded as the primary
responsibility of the student teacher, it must be viewed as a team effort action. Thus, the supervising
teacher plays a critical role in planning for teaching. A wide range of activities may be included in
the planning process, such as, the supervising teacher serving as an exemplar of well-planned
teaching, providing basic instruction on planning, establishing time lines for the development of
plans, critiquing plans prepared by the student teacher, and helping the student evaluate his or her
instructional efforts within the context of the pre-prepared plans. In other words, careful
cooperative planning involves instruction and offers the supervising teacher excellent opportunities
for establishing good working relationships and guiding the growth of the student teacher.

Purposes:: The purposes of planning include:

* Clarification of the objectives to the pupils.

* Provision for individual differences.

* Development of means for stimulating interest.

* Provision for a logical instructional sequence.

* Provision for flexibility.

* Enabling the student teacher to teach with confidence.

Principles of Planning : The following elements should be included in all plans:

1. Statement of objectives clearly expresses the desired pupil learning outcomes.

2. Statement of activities that attend to student motivation, logical step-by-step sequence
of instruction, necessary transition, and appropriate closure.

List of matenals to be used.

4. Evaluation of both (a) student learning, and (b) teaching procedures.

&
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Remember that planning must be more complete and extensive for the student teacher than
for the cooperating teacher, particularly in the early stages. A sample lesson plan form has been
provided in the Appendix (M). Plans should reflect a lesson that active engages the students.
‘When planing a lesson, remember:

WE LEARN

10% of what we read
20% of what we hear
309% of what we see
50% of what we both see and hear
70% of what 1s discussed with others
80% of what we experience personally
95% of what we teach someone else.

Wm. Glasser

Instructional Strategies

The variety of instructional techmques by the student teacher should be as complete and
comprehensive as is appropriate for the subject area and learning level of the pupils. There is a
tendency on the part of some student teachers to find a technique that works for them and then to
resist trying different instructional techniques. There is also a tendency to restrict the student
teacher to mstructional techniques that work for the supervising teacher. The student teaching
experience should be viewed as the ideal time for trial of a variety of teaching techniques, since it
includes the support of the supervising teacher and since each student teacher needs to develop the
teaching style which best fits his or her individual capabilities. This is not to suggest that "doing your
own thing" 1s appropriate or permitted. The supervising teacher must encourage, and possibly even
demand, the use of a variety of mstructional techniques, while retaining the responsibility for the
final decision of what activities are permitted.
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Classroom Management

Classroom management is an integral part of teaching an area where student teachers

encounter difficulties. Early in the student teaching experience, the student teacher and supervising
teacher should discuss the methods of classroom management used by the supervising teacher.

G

10.

11.

12.

Following are hints for successful classroom management.

Believe in the students. Be sure to let them know you believe they can succeed. Rejoice
with each step forward. Be ready with suggestions and positive reinforcements for the next
move onward. Be familiar with 101 Ways to Praise a Child in the Appendix (N).

Learn the name of each student in your class(es) and refer to every student by name.

Maintain good eve contact with all students. Remember to look at individuals in the back of
the room and talk to them during the lesson.

Move around the room. Don't become "chained" to a lectern or desk. Don't be afraid to
touch a student on the shoulder or arm, use an example, or bend down and focus on one
student for a moment or two.

Be alert to nonverbal cues such as drooping eyelids, gazing out the windows, inattention, or
frowns, which may indicate lack of interest or understanding.

Be sincere, helpful, and honest. Be sincere in feeling and expressing genuine concern about
student absences, problems, accomplishments, and successes. "I am interested in you,"
spoken sincerely, 1s magic.

Be polite. Ask students to do things rather than shouting orders to them. Don't be afraid to
say "thank you" when students honor requests.

Let students know you like them and are interested in them. Attend school events, talk with
them between classes, in the halls, and cafetena.

Maintain a sense of humor. Laugh, joke, and share experiences. See the humor in certain
classroom incidents and in life generally. Don't feel threatened by everything that happens.

Be consistent. Be aware that a steady work load, rather than deluges and droughts, makes
for a better student involvement.

Be firm and fair. Students resent special treatment. They want to be treated as individuals
but not singled out before their classmates.

Know district and school policies and follow them closely.
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13. Determine rules regarding classroom behavior jointly with the supervising teacher. Here are
a few other points to consider:

Enforce rules consistently.

‘When punishment is called for, make it fit the offense.

‘When possible, handle problems privately rather than publicly.
Avoid threats and ultimatums.

Offer students alternatives that are productive or worthwhile.

oo oy

14. Don't be afraid to apologize if you have treated a student unjustly. You will gain respect
from students for your responsible attitude.

15. Never refuse a request to repeat as long as the student is approaching the lesson seriously.
16. Practice repeating the most important ideas in each lesson. Ask students for examples.
17. Keep students actively involved in the learning process. Encourage those who are not as

verbal by calling upon them at times and reinforcing good answers.

18. Maintain self control Don't lose your temper. Always attempt to be in a position to solve
problems rationally and thoughtfully. In a direct confrontation, both you and the student
lose.

An Analysis of Classroom Management Techniques is provided in the Appendix (N).
Student teachers may want to use this to help them analyze their classroom management techniques
throughout the student teacher experience.

Observations

Formal observation is one means by which student teachers learn how certain teaching
methods are implemented, how classrooms are organized, and how students respond to the
classroom environment. Student teachers usually do observations at the beginning and at the end of
their student teaching experience (see Organization of the Student Teaching Experience, p 3).

Prior to observing a classroom, student teachers should:

1. Discuss with their supervising teachers classrooms to visit where exciting and
mnovative teaching is occurring or where components of teaching that the student
teachers find difficult are being effectively addressed.

Make arrangements in advance with any teachers they are observing.

Determine the objective of the observation.

Determine if a structured observation instrument will be used.

Determine whether an interview with the teacher and/or students will be part of the
observation. (Always discuss this with the teacher being observed.)

Sy oo
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6. Observation is not evaluation. The student teacher is not there to evaluate the
classroom teacher but to learn by observing. Under no circumstance should student
teachers engage in conversations with other school personnel concerning a teacher
they have observed. Any concerns should be discussed with the umversity
SUpEervisor.

An observation instrument may help direct the student teacher's attention to various aspects
of the classroom. The forms in Appendix O-X are provided to help the student teacher structure
observations and other educational activities during the student teaching experience.
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Appendix A

SUGGESTED ACTIVITIES FOR THE SUPERVISING TEACHER
DURING THE FIRST FEW DAYS OF STUDENT TEACHING

Completing the following activities during the first few days of student teaching can greatly

facilitate the transition of the student teacher into your classroom and the school environment.

1.

Prepare for the special needs of the student teacher in adjusting to a different environment.
Planned procedures:

Introduce the student teacher to the class in such a way that status is given.
Planned procedures:

Establish a partnership arrangement.
Planned procedures:

Introduce the student teacher to other faculty members and the administrative staff.
Planned procedures:

Acquaint the student teacher with your classroom routine and management techniques.
Planned procedures:

Appraise the student teacher of the class work that is currently under way.
Planned procedures:

Involve the student teacher in the activities of the classroom.
Planned procedures:

Provide the student teacher with a textbook and a place to work.
Planned procedures:

Orient the student teacher to the school building and its facilities.
Planned procedures:
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10.

11.

12.

13.

14.

15.

Discuss school policies and regulations with the student teacher.
Planned procedures:

Assist the student teacher in learning pupil names.
Planned procedures:

Delegate responsibility and authority to the student teacher.
Planned procedures:

Plan for the student teacher's gradual assumption of teaching responsibilities.
Planned procedures:

Orient the student teacher to the community.
Planned procedures:

Help the student teacher acquire background information on the students.

Planned procedures:

Source: Henry & Beasley, Supervising Student Teachers
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Appendix B

SUGGESTED ACTIVITIES FOR THE STUDENT TEACHER
DURING THE FIRST FEW DAYS OF STUDENT TEACHING

Completing the following activities during the first few days of student teaching can greatly

facihitate your transition mto the classroom and school environment.

1.

10.

11.

12.

13.

14.

Ask for a copy of:

a. School handbook
b. Faculty handbook
C. Student handbook
d. School calendar

e. School schedule

f. Parking regulations
g. School directory

Obtain a class list or seating chart and learn the students’ names.
Learn policies of the school (e.g., discipline, dress, student activities).
Learn the classroom management policies of your classroom.

Learn the location of the library, music room, guidance office, computer lab, gym, work rooms,
cafeteria, restrooms, etc.

Knowaction plan for Universal Precautions and potential emergencies (e.g., fire drills, tornado
dnills).

Acquaint yourself with times teachers are expected to arrive/leave.

Introduce yourself to the principal and extend your appreciation for your student teaching
placement.

Acquaint yourself with attendance policies and forms.
Get a copy of all texts and reference materials being used in the classroom.
Review grading procedures and forms with your supervising teacher.

Introduce yourself to other teachers, office staff, lunchroom workers, janitors, school nurse,
guidance counselors, etc.

Obtain information about the community and area facilities.

Familiarize yourself with the school's service facilities (e.g., procedure for reproducing
materials, media resources, supplies), etc.

Learn about parental involvement in the school.
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