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Evaluating faculty effectiveness is important in nearly every
institution of higher education. Assessing the effectiveness with
which various functions are performed is essential to a variety
of important administration recommendalions and decisions.
It also provides feedback which influences the faculty
member's self-image and professional satisfaction. And it
establishes a climate which communicates the institution’s
commitment to professional improvement and confidence that
every faculty member will make a valuable contribution to the
achievement of shared goals.

There are two types of contributions faculty members make to
the programs of a department/institution—indirect and direct.
Indirect contributions, while not impacting directly upon the
achievement of a program’s objectives (principally student
learning, in the case of instruction; new insights and knowl-
edge, in the case of research; assistance to clients in the case
of service) make a difference to the program'’s success by
affecting the environment of the department/division, the
appropriateness and quality of its plans, and the attitudes and
skills of other members. Direct contributions are those in
which the achievement of program goals is impacted by the
individual's personal intervention or involvement.

In many institutions, research and service programs are vitally
important. Assessing a faculty member's contributions to each
constitutes a serious challenge. However, this paper is con-
cerned only with the instructional program, a focus which is
central to the mission of almost every institution of higher
education.

Assessing Instructional Effectiveness
Direct contributions to the instructional program. Most

institutions employ a "student rating” system to assist in the
evaluation of instruction. Obtaining student feedback is not
only a relatively simple procedure but also is one which has
considerable credibility for several reasons. (1) Input is
received from a number of raters so that reliability is usually
quite high. (2) Ratings are made by those who have consis-
tently observed the teacher over many hours, so that they are
based on representative behavior. (3) Observations about
student learning, the object of instruction, are made by those
who have been personally affected and therefore have high
face validity. An enormous volume of research supports the
credibility and validity of student ratings (Aleamoni, 1981;
Cashin, 1995; Braskamp & Ory, 1994).

On the other hand, student rating systems have several
important limitations. (1) Some of them are poorly constructed
(ask questions about matters which are unrelated to student
learning; employ words with unclear meanings; double-
barreled questions; response alternatives which fail to exhaust
the possibilities; etc.). (2) In some instances, administrative
procedures have not been standardized, so that results are not
comparable from one faculty member to the next. (3) Some
systems fail to take into account extraneous influences (factors
which influence ratings but which are beyond the instructor’s
control, such as class size, student academic motivation, or
course/disciplinary difficulty). (4) Technical and statistical
support is lacking for some systems, so that interpretation of
results is problematic.

Even when these potential difficulties are adequately ad-
dressed, authorities are agreed that there are a number of
important matters related to teaching effectiveness for which
students are unqualified to provide valid reports. Cashin
(1989) lists 26 specific considerations which he regards as
relevant to instructional effectiveness; students are unqualified
to provide valid observations for 11 of these, including an
array of factors related to subject matter mastery, course
design, and curriculum development. Similarly, Cohen and
McKeachie (1980) identified 10 criteria of teaching effective-
ness which colleagues, but not students, could assess, two of
which describe indirect influences (commitment to teaching
and support for departmental efforts). Keig and Waggoner
(1994) synthesized the Cohen and McKeachie criteria into
three general features of teaching effectiveness which students
are unable to judge validly: (1) the goals, content, and
organization of course design, (2) methods and materials used
in delivery, and (3) evaluation of student work, including
grading practices.

There is a general consensus that students are unable to judge
such vital matters as currency of course content or the degree
to which it provides a representative (as opposed to biased)
view of the subject matter. Nor can they judge the clarity,
comprehensiveness, or realism of objectives, the degree to which
readings and other assignments are balanced and appropriate,
the validity of procedures for assessing student achievement, or
the degree to which grading standards are in line with the
department’s or institution’s expectations or policies.






